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Abstract 

This qualitative study explores the challenges of teaching Indigenous languages, focusing on English and isiXhosa 

instruction at one South African university. The research seeks to assess the effectiveness of teacher development 

programs in preparing educators for multilingual and culturally diverse classrooms. Guided by an interpretive paradigm, 

the study employed a case study approach to gain in-depth insights into the participants' experiences. The three 

lecturers—one teaching English and two teaching isiXhosa—were purposively sampled from the Bachelor of Education 

in Foundation Phase Teaching and the Diploma in Adult and Community Education and Training programs. Data were 

collected through semi-structured interviews, allowing participants to reflect on their pedagogical practices and 

institutional challenges. Thematic analysis was conducted using ATLAS.ti, identified four key themes: integration of 

indigenous languages, incorporation of cultural content in pedagogy, institutional support and professional development, 

and proposed curriculum enhancements. The findings reveal significant challenges, such as the predominance of English 

as a medium of instruction, the complexities of linguistic diversity, insufficient institutional support, and a lack of 

culturally relevant teaching resources. Despite these obstacles, the study highlights opportunities for improvement, 

including adopting multilingual teaching strategies, increased collaboration across faculties, and the need for curriculum 

flexibility to accommodate diverse student needs. The study concludes that addressing these challenges requires enhanced 

professional development programs, more significant investment in resource creation for Indigenous languages, and more 

vital institutional collaboration. These efforts are essential for promoting a more inclusive, culturally responsive, and 

linguistically diverse education system in South Africa. 

 

Keywords 

Teacher Education, Indigenous Languages, Linguistic Diversity, Pedagogical Practices, Curriculum Integration, 

Professional Development 

DOI 

https://twistjournal.net/
http://www.twistjournal.net/
https://creativecommons.org/licenses/by-nc-sa/4.0/


 

 
259 

INTRODUCTION 

In post-apartheid South Africa, integrating indigenous African languages into education systems has been a priority to 

promote multilingualism and cultural identity. This is particularly significant in our study, which is situated at a South 

African university. The university's location is crucial as it is a microcosm of the more considerable societal challenges 

and opportunities in language education. However, higher education institutions (HEIs) face persistent challenges in 

developing teacher education programs that adequately prepare future educators to teach Indigenous languages effectively 

(Sayed et al., 2019). The use of languages such as isiXhosa, isiZulu, and Sesotho in formal education often contends with 

English dominance, resulting in limited integration of languages despite the intentions of language policies (Cele, 2021). 

The growing linguistic diversity in South African classrooms demands well-prepared educators to teach in multilingual 

and culturally diverse environments. Notably, preparing teachers to meet these demands presents significant challenges. 

Among these challenges is the ability of educators to balance multilingual instruction while maintaining cultural relevance, 

especially in contexts with a scarcity of training materials that reflect Indigenous knowledge systems (IKS) (Cindi, 2021). 

 

Problem statement 

Despite policies promoting indigenous African languages in education, English continues to dominate as the medium of 

instruction in many institutions (Cele, 2021; Magocha et al., 2019; Makhanya & Zibane, 2020). As a result, pre-service 

and in-service teachers often lack the competencies to effectively teach African languages or integrate cultural knowledge 

into their pedagogy. This situation undermines efforts to promote linguistic inclusivity and cultural continuity, which are 

essential for achieving educational and social transformation. Teacher education programs are expected to address these 

challenges by equipping educators with the necessary linguistic skills, pedagogical strategies, and cultural competence 

(Mwila et al., 2022; Romijn et al., 2021; Szelei et al., 2020). The disconnect between policy expectations and practical 

realities in teacher education programs raises critical questions about the adequacy of current teacher preparation 

frameworks (Benson, 2019; Knaus et al., 2022; Ojó, 2022; Sathekge, 2022). The study is situated at a South African 

university where lectures’ capacity to teach Indigenous languages is crucial for both Foundation Phase programs and 

adult education curricula. 

 

Research Questions 

Based on the above exposition, the study aims to propose actionable recommendations for revitalizing African language 

teaching through improved institutional support, professional development, and culturally responsive curricula. To 

achieve the goal of the study, the underlying two research questions that guided this investigation were:  

 How do lecturers perceive the effectiveness of teacher development programs? 

 What challenges affect the integration of African languages in teaching? 

This article argues that while some progress has been made, institutional frameworks, professional support, and resources 

must be enhanced to fully realize the goal of revitalizing African language education. 

 

LITERATURE REVIEW 
 

Theoretical Frameworks for Teacher Education in Multilingual Contexts 

Teacher development programs in multilingual settings are often grounded in several theoretical frameworks emphasizing 

the need for language awareness, equity, and culturally responsive pedagogy. One of the leading models is sociocultural 

theory, which highlights that language mediates learning and occurs in a social context (Alharbi, 2023; van Compernolle, 

2021). In multilingual classrooms, language becomes both a tool for interaction and a subject of instruction, meaning that 

teachers must be adept at facilitating learning across different linguistic and cultural spaces, (Li, 2019; Li & Li, 2020; 

Nguyen & Nguyen, 2019).  

Another framework to tap into is the Multilingual education (Jones, 2014). This framework encourages the 

integration of students’ home languages into learning to foster inclusivity(Ball & Smith, 2022). This approach, known as 

translanguaging, allows students and teachers to fluidly switch between languages during instruction, maximizing 

comprehension and engagement. However, effective translanguaging requires teachers to be equipped with linguistic 

flexibility and instructional strategies to support diverse learners(Yilmaz, 2021). A search through the literature postulates 

yet another relevant framework, critical pedagogy(Kareepadath, 2018; Sta, 2021). This framework encourages educators 

to challenge power dynamics in language education by promoting marginalized languages and cultures (Alim et al., 

2020). In multilingual contexts like South Africa, where English continues to dominate educational spaces, teacher 

education programs must empower educators to disrupt these inequalities and foster linguistic justice by legitimizing 

indigenous African languages in the classroom. Communicative language teaching (CLT) theory also plays a key role, 

emphasizing interaction and meaningful communication as the foundation of language learning(Moharana; Qasserras, 

2023; Rahmatillah, 2019). Research highlights that many teachers lack the preparation to adopt such methodologies, as 

most have been trained in monolingual frameworks prioritizing English or Afrikaans (Botha, 2022). 

 

Importance of Cultural Competence in Language Teaching 

Integrating cultural competence into language education is essential for meaningful learning, especially in contexts where 

language and culture are deeply intertwined, such as in African languages. Cultural competence refers to the ability of 
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educators to understand, respect, and effectively integrate their students' cultural backgrounds into the teaching 

process(Antón-Solanas et al., 2021; Johnson et al., 2023; Sharifi et al., 2019). In teaching African languages, cultural 

competence extends beyond linguistic proficiency—it requires educators to incorporate indigenous knowledge systems, 

traditions, and ways of knowing that reflect the lived experiences of their students. The research underscores that teaching 

a language without integrating its cultural elements diminishes students’ ability to connect meaningfully with the content 

(Kumar et al., 2018). Indigenous African languages carry unique cultural knowledge, including proverbs, idioms, and oral 

traditions, which shape students’ identities and worldviews (Dei, 2012; Mchombo, 2016; Osei-Tutu, 2023; Wane & 

Wane, 2019).  

Successfully integrating cultural competence in language teaching requires institutional support and continuous 

professional development. Many teacher development programs in South Africa face challenges, as educators often lack 

access to culturally appropriate resources and training (Ball, 2000; Jez et al., 2022). There is also a need for 

contextualized curricula that allow educators to adapt teaching content to reflect local cultural realities (Boaduo et al., 

2011). Without such support, teachers may resort to Eurocentric teaching methods that marginalize indigenous languages 

and cultures. Cultural competence also demands sensitivity to cultural diversity within languages. For example, isiXhosa, 

one of the Indigenous languages taught at South African universities, contains regional variations such as isiMpondo and 

isiThembu(Msutwana, 2019; Ramadiro, 2017; Sigcau, 2023). Educators must recognize and respect these variations to 

avoid privileging one dialect over others, which could alienate students from different linguistic backgrounds. 

Intercultural competence—navigating and mediating between different cultural groups—is critical in multilingual 

classrooms, where students come from diverse linguistic and ethnic communities (Csillik, 2019; Köster, 2020).  

 

Challenges in Teacher Training for African Languages 
 

Linguistic Diversity in Teacher Training 

With 11 official languages in South Africa, including multiple Indigenous African languages, educators must be equipped 

to teach in environments where students may speak various languages and dialects (Brenzinger, 2017; Kaschula, 2021; 

Mtsatse & Combrinck, 2018). This linguistic diversity introduces complexities into teacher preparation, as educators must 

not only master the language, they teach but also navigate multilingual classroom dynamics. For example, in isiXhosa-

speaking regions, students may speak variations like isiMpondo or isiThembu, which differ in pronunciation, vocabulary, 

and syntax(Sigcau, 2023). Such intra-language diversity complicates teacher training, as educators must ensure inclusivity 

while managing these linguistic nuances. Compounding this challenge, English often becomes the default medium of 

instruction in multilingual classrooms to accommodate students from diverse linguistic backgrounds (Banda, 2018; 

Joubert & Sibanda, 2022). Teacher education programs must, therefore, prepare educators to balance the use of multiple 

languages effectively through strategies like code-switching and translanguaging, but this requires advanced linguistic 

and pedagogical skills that many educators lack. Furthermore, many pre-service teachers are not adequately exposed to 

multilingual teaching methodologies during their training, as most programs still rely on monolingual or bilingual 

frameworks that emphasize English and Afrikaans (Makalela, 2018; Willers, 2022).  

 

Institutional Barriers to Teacher Training in African Languages 

Institutional barriers also play a significant role in hindering the practical training of teachers for indigenous language 

education. One significant barrier is the lack of institutional prioritization of African languages within higher 

education(Bell & Swart, 2018; Manyike & Shava, 2018). African language departments often operate in isolation, with 

minimal collaboration with other faculties or departments. This siloed approach limits the development of 

interdisciplinary programs that could better support teacher training in African languages. Another institutional barrier is 

the limited availability of culturally relevant teaching resources (Andrianatos, 2019; Mabokela & Mlambo, 2017). Many 

teacher education programs lack textbooks, instructional guides, and other materials written in African languages or 

reflecting indigenous knowledge systems. Educators, therefore, often rely on translations from English, which may not 

fully capture the cultural nuances of Indigenous languages, leading to a diluted learning experience for students(Ndhlovu 

& Makalela, 2021). To mitigate against such hindrance, professional development must be ongoing and aligned with 

teachers' specific challenges in multilingual and culturally diverse classrooms(Penner-Williams et al., 2019).  

Notably, there is a mismatch between policy expectations and institutional practices. (Mohohlwane, 2019; Ntentema, 

2021). This creates a disconnect between the ideals of multilingualism and the realities on the ground, where teachers find 

little institutional support for implementing indigenous language instruction. Novice teachers often struggle to apply 

theoretical knowledge in real-world classroom settings due to a lack of mentorship from experienced educators(Lloyd, 

2019; Shank & Santiague, 2022).  

 

CAPS Policy for African Languages in Teacher Education 
 

Overview of the CAPS Policy 

The Curriculum and Assessment Policy Statement (CAPS) represents a critical framework guiding educational practices 

in South Africa, particularly regarding language instruction. Introduced in 2011, CAPS aims to provide a systematic and 

coherent approach to teaching and assessment across various subjects, including African languages (Mathebula, 2019). 

The policy emphasizes the importance of linguistic diversity and cultural relevance, promoting indigenous languages as 
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mediums of instruction, particularly in foundational education. CAPS outlines specific objectives for teaching African 

languages, emphasizing the need to develop learners’ reading, writing, and oral communication proficiency (DOWEJKO, 

2022; Gobodwana, 2023; Maluleke, 2019). This aligns with the broader goals of transforming South African education to 

reflect its multicultural society. 

 

Implications for Teacher Education 

The CAPS policy places significant emphasis on the role of teacher education in realizing its objectives for African 

languages (Fynn & Ndlovu, 2024; Omodan & Mamaile, 2024; Rapanyane, 2024; Smit, 2024). This requires a pedagogical 

shift from traditional, grammar-focused approaches to more communicative and context-based methodologies. Research 

indicates that while some institutions have made strides to incorporate language and cultural education, others continue to 

emphasize English and Afrikaans, neglecting the specific pedagogical needs associated with teaching African languages 

(Khohliso et al., 2024; Rais, 2024; Smit, 2024). As a result, pre-service teachers may graduate without adequate 

preparation to teach in multilingual contexts, undermining the objectives outlined in the CAPS policy. The CAPS policy 

strongly emphasizes assessment, advocating for regular evaluation of learner progress in African languages (Mpuangnan 

et al., 2024; Smit, 2024).  

 

Cultural Relevance in CAPS Implementation 

A critical aspect of the CAPS policy is its call for culturally relevant pedagogy (Cindi, 2021).The reality of implementing 

this component in teacher education programs often falls short. Many teacher training institutions lack access to culturally 

appropriate teaching materials that reflect Indigenous knowledge systems (Cindi, 2021). Consequently, educators may 

find it challenging to design lessons that resonate with students' cultural identities, undermining the objectives of the 

CAPS policy. Furthermore, there is a pressing need for ongoing professional development to support educators in 

implementing culturally responsive teaching practices. While CAPS recognizes the importance of professional 

development, many institutions provide limited training opportunities focusing on the unique challenges of teaching 

African languages (Maluleke, 2019; Morolong, 2019).  

 

CAPS Policy Impact 

The effective implementation of the CAPS policy in teacher education remains hindered by misalignment between 

training programs and the policy  expectations, limited resources for assessment, and inadequate focus on culturally 

relevant pedagogy (Magumbo, 2022). Addressing these challenges requires a concerted effort from educational 

institutions, policymakers, and teacher educators to ensure that future educators are adequately prepared to teach African 

languages in diverse classrooms (Diko & Celliers, 2024). Only through such collaborative efforts can the aspirations of 

the CAPS policy be fully realized, fostering an inclusive and linguistically rich educational environment that honors 

South Africa's cultural heritage(Guillaume, 2024; Loots et al., 2024). 

 

Examples of Successful Professional Development Models for Indigenous Language Educators 
 

Collaborative Professional Learning Communities 

One effective model for professional development among indigenous language educators is the establishment of 

Collaborative Professional Learning Communities (PLCs) (Moles, 2023). These communities provide a platform for 

teachers to engage in collective learning, share resources, and develop best practices. PLCs emphasize collaborative 

inquiry, where educators come together to discuss challenges and successes in teaching Indigenous languages, fostering a 

supportive environment for professional growth(Sterling, 2024). For instance, the Language Teachers' Community of 

Practice in South Africa facilitates regular meetings and workshops on indigenous language pedagogy. Research has 

shown that such collaborative approaches lead to increased teacher efficacy, improved student outcomes, and enhanced 

cultural competence among educators(Baisden, 2023; Guerra et al., 2024; Sterling, 2024). 

 

Mentorship and Peer Observation Programs 

Mentorship programs that pair experienced educators with novice teachers are another effective professional development 

model(Smith Washington, 2024). These programs allow new teachers to observe and learn from seasoned colleagues, 

providing valuable insights into effective language teaching strategies and classroom management techniques. Mentorship 

fosters a culture of continuous improvement and helps novice educators develop confidence in their instructional 

practices(Calaguas, 2023). For example, a mentorship program in the Eastern Cape province of South Africa has paired 

novice isiXhosa teachers with experienced educators who provide guidance and support in lesson planning, assessment, 

and culturally relevant teaching methods. This model has improved teaching practices and a stronger sense of community 

among educators (Ben-Amram & Davidovitch, 2024; Keiler et al., 2023). 

 

Culturally Relevant Curriculum Development Workshops 

Professional development programs focusing on developing culturally relevant curricula for Indigenous languages are 

essential for enhancing teaching effectiveness. Workshops aimed at curriculum design encourage teachers to create 

learning materials that reflect their students' cultural contexts and experiences(Eden et al., 2024; Kilag, Catacutan, et al., 

2023). These workshops often involve collaboration with community members, cultural experts, and linguists to ensure 
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the content is authentic and relevant. An example of this approach is (Kagola, 2023; Matariro; Sondlo, 2023). This project 

emphasizes the integration of Indigenous knowledge systems  into the curriculum, ensuring that language instruction is 

not only about linguistic proficiency but also cultural identity and heritage(Akintayo, Atobatele, et al., 2024). Research 

indicates that when educators are actively involved in curriculum development, they are more likely to implement the 

content effectively in their classrooms, leading to better student learning outcomes (Ajani, 2023; Alanazi et al., 2023; 

Kilag, Marquita, et al., 2023; Kim, 2024). 

 

Technology-Enhanced Professional Development 

Incorporating technology into professional development for indigenous language educators can enhance learning 

opportunities and accessibility(Rintaningrum, 2023). Online platforms and digital resources enable teachers to engage in 

self-directed learning, collaborate with peers across regions, and access a wealth of teaching materials. E-learning 

modules and webinars focused on innovative pedagogical strategies for teaching Indigenous languages can help educators 

stay current with research and best practices (Sharma & Bhardwaj, 2023; Taiebine, 2023; Williams, 2023). For instance, 

the African Languages Technology Initiative offers online training courses to equip teachers with digital skills and 

resources for effectively teaching African languages. These courses cover integrating technology into language 

instruction, using multimedia resources, and developing online assessments. The flexibility of online training allows 

educators to participate regardless of their geographic location, increasing accessibility to professional development 

(Bergene et al., 2023; Sofi-Karim et al., 2023). 

 

Focused Workshops on Linguistic and Cultural Competence 

Targeted workshops that address linguistic and cultural competence are essential for enhancing the effectiveness of 

indigenous language education. These workshops can cover various topics, including strategies for teaching phonetics, 

grammar, and vocabulary in Indigenous languages and methods for integrating cultural content into lessons(du Plessis & 

du Plessis, 2023; Makeleni et al., 2023). For example, a series of workshops organized by the South African Council for 

Educators (SACE) focuses on developing linguistic proficiency and cultural awareness among teachers of African 

languages(Mpofu, 2023). Participants engage in interactive activities that help them understand the linguistic features of 

indigenous languages and explore ways to incorporate cultural narratives and local histories into their teaching. This dual 

focus on language and culture fosters a deeper understanding of the role of language in shaping identity and community 

(Altun, 2023). 

 

RESEARCH METHODOLOGY 
This study employed a qualitative research approach, utilizing a case study design to explore the experiences and 

perspectives of lecturers teaching English and isiXhosa at a South African university. Qualitative research is well-suited 

for this inquiry as it allows for an in-depth examination of complex social phenomena, offering rich insights into the 

pedagogical practices, challenges, and institutional contexts affecting the teaching of Indigenous languages (Gupta, 2024). 

The case study research design facilitates an exploration of the specific context of a single higher education institution, 

enabling the researcher to capture nuanced perspectives and detailed narratives that inform broader understandings of 

teacher development in multilingual settings (Miller et al., 2023). Participants were selected through purposeful sampling, 

involving three lecturers from the university's education department engaged in the Bachelor of Education in Foundation 

Phase Teaching and the Diploma in Adult and Community Education and Training programs. This sampling ensured that 

participants had relevant experience and knowledge, enabling a comprehensive exploration of the pedagogical practices 

and challenges associated with teaching Indigenous languages (Nyimbili & Nyimbili, 2024). Data collection relied 

primarily on semi-structured interviews, which allowed flexibility and depth in capturing participants’ experiences and 

perspectives (Belina, 2023). 

 

Data Analysis 
This study employed thematic analysis, a widely utilized qualitative research method that facilitates the identification and 

interpretation of patterns within qualitative data (Lim, 2024). This method is particularly effective for analyzing semi-

structured interview data, as it allows researchers to derive insights from participants' experiences and articulate their 

perspectives in a structured manner. ATLAS.ti, a qualitative data analysis software, was employed in this study to support 

the organization and analysis of interview transcripts (Gupta, 2024). 

 

Ethical Considerations 

Ethical considerations are fundamental to research, particularly involving human participants (Elliott, 2023). This study 

adhered to strict ethical guidelines to protect participants' rights and maintain research integrity, focusing on 

confidentiality, informed consent, and researcher bias mitigation. Confidentiality was ensured by assigning pseudonyms 

to participants and securely storing all data, thus fostering a trusting environment that encouraged open communication. 

Informed consent was obtained through a detailed information sheet provided to participants, outlining the study's 

purpose, procedures, and their rights, including the option to withdraw at any time (Elliott, 2023; Gupta, 2024). To 

mitigate researcher bias, reflexivity was employed, involving critical self-reflection, maintaining a reflective journal 

throughout the research process, and data triangulation to validate findings (Lim, 2024). These measures aimed to uphold 
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high standards of integrity and transparency, thereby enhancing the credibility and applicability of the study's findings in 

the field of language education (Bang, 2024). 

 

FINDINGS AND DISCUSSION 
 

Theme 1: Integration of Indigenous Languages 
Sub-themes: Language diversity, multilingual strategies, and English as a medium of instruction 

The findings related to integrating Indigenous languages in South African education underscore the complexities of 

multilingual instruction within a linguistically diverse landscape (Diko & Celliers, 2024). The analysis revealed that 

language diversity, exemplified by the various dialects of isiXhosa, poses significant challenges for educators who must 

navigate the intricacies of teaching in such varied linguistic contexts. Educators reported employing strategies like code-

switching and translanguaging to leverage students' linguistic resources, enhancing comprehension and fostering an 

inclusive classroom environment. This was evidenced by the comment of one of the participants who said: 
 

"It was challenging to teach IsiXhosa because some words just do not have equivalents in English, 

making explaining concepts difficult. That is why I ended up explaining in English." 
 

However, despite these efforts, the predominance of English as the medium of instruction emerged as a considerable 

barrier to effectively integrating Indigenous languages(Mabela & Ditsele, 2024). This reliance on English not only 

marginalizes Indigenous languages but also reinforces a perception of linguistic hierarchy that devalues the cultural 

significance of these languages (Chirimuuta, 2017; Ndhlovu, 2015; Sahlane & Pritchard, 2023). Such dynamics highlight 

the need for a critical examination of educational policies prioritizing English, often at the expense of Indigenous 

languages, thereby perpetuating inequalities within the educational system(Adedokun et al., 2024). 

The discussions surrounding the integration of Indigenous languages reveal that, while educators demonstrate a 

commitment to promoting linguistic diversity through various pedagogical strategies, they face significant constraints 

imposed by institutional norms and policies.  This was evidenced by one participant saying: 
 

"We need to incorporate more diverse content into our curriculum to reflect the cultural richness of our 

learners." 

 

The other participant commented: 
 

"We are encouraged to teach in Indigenous languages, but the demands of standardized testing make it 

difficult. The students need to excel in these exams, and since they are in English, it forces us to 

prioritize English over their home languages in everyday lessons." 

 

The educators’ experiences indicate a disconnect between policy objectives aimed at enhancing the role of Indigenous 

languages and the realities of classroom practice, where English predominates due to pressures from standardized 

assessments. This situation necessitates comprehensive policy reforms that align with the principles of multilingualism 

and acknowledge the value of Indigenous languages as vital components of South Africa's cultural heritage(Hlengwa-

Selepe, 2024; Madima & Makananise, 2025). for effective implementation of multilingual strategies, there is an urgent 

need For institutional support that includes professional development focused on multilingual education and access to 

culturally relevant teaching resources (Orcasitas-Vicandi & Perales-Fernández-de-Gamboa, 2024). By addressing these 

challenges and prioritizing promoting Indigenous languages, the education system can empower students to navigate their 

linguistic identities while fostering a deeper appreciation for their cultural heritage (Dada, 2024). 
 

Theme 2: Cultural Content and Pedagogical Practices 
Sub-themes: Lexical gaps, cultural sensitivity, and resource challenges. 

Integrating cultural content into pedagogical practices is paramount for effective language instruction, particularly in 

multilingual contexts where language and culture are inextricably linked (Tuimebayeva et al., 2024). The analysis of 

interview data revealed several critical sub-themes related to this theme, including lexical gaps, cultural sensitivity, and 

resource challenges. Educators noted that lexical gaps, or the absence of direct translations for certain cultural concepts 

between indigenous languages and English, pose significant barriers to teaching cultural content effectively. For instance, 

one lecturer highlighted the difficulties faced when conveying culturally specific ideas or practices that have no 

equivalent in English. One participant comment:  

 

"It's often very challenging to convey culturally specific ideas that have no equivalent in English. These 

concepts lose much of their depth and significance when we can't find the right words to express them 

accurately." 

This can lead to a lack of depth in students' language understanding. This disconnect emphasizes the need for teachers to 

develop innovative pedagogical strategies that bridge these gaps, facilitating a more comprehensive understanding of the 

language and its cultural context (Dunham et al., 2024; Harris, 2024).  
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Cultural sensitivity emerged as another crucial factor influencing pedagogical practices. Educators recognized the 

importance of teaching the language and embedding cultural narratives, traditions, and values into their instruction. The 

other participant commented: 

 

"Activities like sharing our traditions and listening to each other's stories were key in making the cultural 

aspects come alive during our sessions." 

 

This approach fosters a deeper connection between students and the language, enhancing their motivation and 

engagement. However, resource challenges were frequently mentioned, as many educators reported a lack of culturally 

relevant materials and teaching aids reflecting Indigenous languages' rich cultural heritage. 

 

"We simply do not have enough resources in Indigenous languages—textbooks, learning aids, or even 

multimedia materials. Without these, it becomes a struggle to fully implement the curriculum as intended, 

especially when making it culturally relevant." 

 

 The reliance on English-centric resources limits the ability of teachers to create authentic learning experiences that 

resonate with students' cultural identities(Wang, 2021). Without access to adequate teaching materials, educators may 

inadvertently perpetuate cultural stereotypes or misunderstandings, undermining the goal of promoting cultural 

competence (Johnson-Hansen, 2021). Addressing these resource challenges is essential for fostering an educational 

environment where cultural content is seamlessly integrated into language instruction, enriching students' linguistic and 

cultural learning experiences (Akintayo, Eden, et al., 2024; Kim, 2020; Mulaudzi, 2024; Otajonova, 2024; Siziba & 

Maseko, 2023; Zaman, 2024). 

 

Theme 3: Institutional Support and Professional Development 
Sub-themes: Translation of materials, access to resources, and collaboration across departments. 

Institutional support and professional development play pivotal roles in the effective teaching of Indigenous as evidenced 

by the findings from the interview data languages (Brown, 2021; Chiblow & Meighan, 2022). The analysis revealed 

several sub-themes, including the translation of materials, access to resources, and the necessity for collaboration across 

departments. Participants highlighted the importance of translating teaching materials into indigenous languages to 

facilitate better comprehension and instruction. One lecturer noted: 

 

"in our department, we are encouraged to translate the key concepts of our student module guide to 

isiXhosa, but it is still a work in progress. Some translations are incomplete, and that inconsistency 

makes it hard for us and the learners. It is a barrier—without fully translated materials, we struggle to 

teach and build proficiency in Indigenous languages effectively." 

 

While some subject matter guides had been translated, these efforts remained in the early stages and were not yet fully 

effective. The incomplete translation of materials can create barriers for educators and learners, limiting the efficacy of 

language instruction and hindering the development of proficiency in indigenous languages. This underscores the critical 

need for institutions to prioritize translating educational resources to ensure equitable access to information for all 

students (Long et al., 2020; Roux, 2020; Stroud & Kerfoot, 2021; Xulu, 2024).  

Access to adequate resources emerged as another significant factor impacting the teaching of indigenous 

languages. Educators reported facing challenges related to the availability of culturally relevant teaching materials, which 

are essential for creating authentic learning experiences. The lack of such resources not only hampers pedagogical 

practices but also undermines the integration of cultural content into language instruction (Diko & Celliers, 2024; 

Nakidien et al., 2021). Furthermore, the necessity for collaboration across departments was emphasized, as many 

educators expressed a desire for interdisciplinary partnerships to enhance their teaching practices. Collaborative initiatives 

that share expertise and resources across different faculties can foster a more comprehensive approach to language 

education, promoting innovative pedagogical strategies and enriching the learning environment(Hoinle et al., 2021; 

Markey et al., 2021). Strengthening institutional support through improved resource allocation, comprehensive 

professional development, and enhanced collaboration can empower educators to effectively teach Indigenous languages, 

fostering greater linguistic and cultural competency among students(Pascoe & Singh, 2023; Siziba & Nhongo, 2024). 

 

Theme 4: Proposed Curriculum Enhancements 
Sub-themes: Continuous professional development, technology integration, and curriculum flexibility. 

The need for curriculum enhancements in teaching Indigenous languages emerged as a significant theme from the 

analysis of interview data, with particular emphasis on continuous professional development, technology integration, and 

curriculum flexibility. Educators strongly desire ongoing professional development opportunities to refine their 

pedagogical skills and remain updated on effective teaching methodologies. Continuous professional development is 

essential for equipping teachers with the knowledge and tools necessary to address multilingual classrooms' complexities 

and effectively teach Indigenous languages(Atobatele et al., 2024; Makolane, 2020; Mulaudzi, 2024). One lecturer noted: 
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“Regular workshops and training sessions on innovative teaching practices can greatly enhance our 

ability to engage students and promote cultural content.”  

 

This highlights the importance of institutional commitment to providing sustained professional development that aligns 

with the evolving needs of educators and their students. 

Integrating technology into language instruction was identified as a critical factor for enhancing curriculum 

delivery and engagement. Educators acknowledged that technology could facilitate access to diverse learning resources, 

foster interactive learning experiences, and support differentiated instruction tailored to individual student needs. For 

instance, digital platforms and multimedia tools can enhance language learning by providing rich, contextualized content 

that resonates with students’ cultural backgrounds (Bitar & Davidovich, 2024; La Fleur; Li & Lan, 2022; Thomas, 2021). 

However, effective technology integration requires proper training, ongoing support, and access to reliable technological 

resources. The importance of curriculum flexibility was emphasized, with participants advocating for adaptable curricula 

responding to students' diverse linguistic and cultural contexts. This flexibility would enable educators to tailor their 

instruction to meet the unique needs of their classrooms, facilitating the incorporation of Indigenous languages and 

cultural content in relevant and meaningful ways (Goforth et al., 2024; Oberg De La Garza et al., 2020). 

 

IMPLICATIONS FOR POLICY AND PRACTICE 
 

Strengthening Professional Development Programs 
Creating comprehensive, ongoing training for educators 

Creating comprehensive, ongoing training initiatives is essential for equipping teachers with the skills and knowledge 

necessary to navigate the complexities of multilingual classrooms effectively(Mulaudzi, 2024). These professional 

development programs should be designed to address the specific challenges identified in the research, including 

integrating cultural content, using multilingual strategies, and effectively implementing technology in language 

instruction. First, comprehensive training should focus on developing educators' competencies in culturally responsive 

teaching practices that emphasize the significance of indigenous languages and cultures. This can include workshops, 

seminars, and collaborative learning experiences that foster an understanding of linguistic diversity and its impact on 

student learning. By equipping educators with the tools to create inclusive and culturally relevant curricula, professional 

development programs can empower them to engage students more effectively and foster a deeper appreciation for their 

linguistic heritage(Caballero, 2024; Codding et al., 2021; Norman, 2020). 

Opportunities for mentorship, peer observation, and shared professional learning communities can enhance the 

effectiveness of training programs, providing educators with practical insights and strategies that can be implemented in 

their classrooms(Keiler et al., 2023).  Integrating technology into these professional development initiatives will ensure 

educators are prepared to utilize digital tools and resources to enrich language instruction and enhance student 

engagement(Hennessy et al., 2022; Hrastinski, 2021). By investing in robust and comprehensive professional 

development programs, educational institutions can create a supportive environment that empowers educators to teach 

Indigenous languages effectively. Such initiatives will not only enhance the quality of language education but also 

contribute to the broader goals of promoting multilingualism and cultural diversity in South African education, ultimately 

fostering an inclusive learning environment that respects and values the rich linguistic heritage of the country(Alstad, 

2022; Cortina & Earl, 2020; Kubacka & D'Addio, 2020). 

 

Promoting Curriculum Flexibility 
The findings of this study underscore the critical importance of promoting curriculum flexibility in teaching Indigenous 

languages(Becerra-Lubies et al., 2021). Curriculum flexibility allows educators to adapt their instructional strategies and 

content to reflect their learners' linguistic and cultural contexts, ultimately enhancing engagement and promoting a deeper 

understanding of the language and its cultural significance(Jonker et al., 2020). One key implication is the need for 

educational policies that support interdisciplinary collaboration, enabling the integration of African languages into 

subjects beyond language-specific classes. For example, subjects such as history, science, and social studies can 

incorporate African languages and cultural content, thereby reinforcing the relevance of these languages in students' 

everyday lives. Such an approach validates Indigenous languages and enriches the educational experience by allowing 

students to use their home languages in meaningful contexts (Kirss et al., 2021; Maplethorpe, 2023).  

 Promoting innovative teaching practices that leverage local cultural knowledge can foster a more engaging and relatable 

curriculum. Providing teachers with the necessary resources, training, and support to implement these practices will 

enhance their confidence and effectiveness in delivering a flexible curriculum that embraces the richness of South Africa's 

linguistic diversity(Erling et al., 2021; Hibbert, 2023; Pillay, 2022). 

 

Developing Culturally Relevant Resources 
Increasing investment in creating and distributing teaching materials that reflect the cultural contexts of African languages 

is essential for enhancing language instruction and fostering meaningful learning experiences(Sithole & Mbukanma, 

2024). Culturally relevant resources, such as textbooks, multimedia tools, and learning aids rooted in Indigenous 

knowledge systems, support language acquisition and reinforce students' cultural identities, contributing to a more 
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inclusive and engaging learning environment(Eden et al., 2024; Mpuangnan & Ntombela, 2024). A critical policy 

implication is the necessity for government and institutional investment in developing high-quality resources tailored to 

the needs of educators and learners. This involves collaborating with linguists, educators, cultural experts, and community 

members to ensure the resources authentically represent the languages and cultures they aim to promote (Akintayo, Eden, 

et al., 2024).  

Without adequate support, there is a risk that culturally relevant materials may be underutilized, limiting their 

impact on language instruction (Nadelson et al., 2024). Institutions must also ensure that these resources are continuously 

updated and aligned with evolving pedagogical practices to meet the changing needs of multilingual and culturally 

diverse classrooms. Developing culturally relevant resources for Indigenous languages is crucial for promoting linguistic 

inclusivity and cultural continuity within South Africa's education system (Siziba & Maseko, 2024). Strategic investment 

in creating these resources and professional support for educators will empower teachers to deliver language instruction 

that resonates with students' lived experiences. This approach will enhance the quality of indigenous language education 

and contribute to the broader goals of preserving and revitalizing South Africa’s rich linguistic heritage(Ajani et al., 2024; 

Diko & Celliers, 2024). 

 

Institutional Collaboration and Support 
Teaching Indigenous languages and promoting cultural competence cannot be confined to language-specific programs 

alone but must be integrated across the broader academic environment(Tyler, 2023). Collaboration between faculties—

such as education, social sciences, health, and engineering—can enhance the relevance of Indigenous languages by 

embedding them in diverse disciplinary contexts, ensuring that students encounter and engage with these languages 

throughout their academic journey(Wawrzynski & Garton, 2024). Institutional support should also focus on creating 

cross-disciplinary initiatives that encourage shared ownership of language promotion across faculties.  

The cross-faculty collaboration must be supported by institutional leadership to ensure that resources, policies, and 

professional development initiatives are aligned with the broader goal of promoting Indigenous languages(Mgqwashu, 

2024). Incentivizing interdepartmental projects and research initiatives focusing on language and culture can further 

strengthen institutional efforts. By building cohesive support networks, institutions can move beyond siloed approaches 

and create a more unified framework that empowers educators and promotes the sustained use of Indigenous languages 

throughout higher education(du Plessis & du Plessis, 2023; Nyoni, 2023; Ojong & Addo, 2024). Through collaboration, 

resource sharing, and leadership-driven initiatives, extending support beyond language departments to other 

faculties(Bwowe et al., 2024; Lumadi, 2021; Sotashe, 2016). 

 

CONCLUSION AND RECOMMENDATIONS 
This study has highlighted the challenges and opportunities of teaching indigenous languages within a South African 

higher education context. The findings reveal significant obstacles, such as linguistic diversity, the predominance of 

English as a medium of instruction, and institutional barriers that limit the availability of culturally relevant resources and 

professional development. However, the study also identifies opportunities for enhancing language instruction, including 

adopting multilingual strategies, integrating technology, and promoting cross-departmental collaboration. These 

challenges and opportunities underscore the complex realities educators face in multilingual classrooms and the need for 

concerted efforts to revitalize indigenous language education.  Future studies could investigate how sustained training 

influences educators' ability to effectively integrate Indigenous languages and cultural content into their teaching. By 

addressing these areas, future research can help inform policies and practices that foster the sustainable promotion of 

Indigenous languages in education, ultimately contributing to preserving and revitalizing South Africa’s linguistic 

heritage. 

 

REFERENCES 

1. Adedokun, T. A., Usadolo, S. E., & Awung, F. N. (2024). A sociological exploration of language lecturers'journey 

into african language teaching. Erudio Journal of Educational Innovation, 11(2), 239-254.  

2. Ajani, O. A. (2023). Challenges mitigating against effective adoption and usage of e-learning in curriculum 

delivery in South African universities. International Journal of Innovative Technologies in Social Science(2 (38)).  

3. Ajani, Y. A., Tella, A., & Dlamini, N. P. (2024). Indigenous Language Preservation and Promotion through 

Digital Media Technology in the Fourth Industrial Revolution. Digital Media and the Preservation of Indigenous 

Languages in Africa: Toward a Digitalized and Sustainable Society, 49.  

4. Akintayo, O. T., Atobatele, F. A., & Mouboua, P. D. (2024). The dynamics of language shifts in migrant 

communities: Implications for social integration and cultural preservation. International Journal of Applied 

Research in Social Sciences, 6(5), 844-860.  

5. Akintayo, O. T., Eden, C. A., Ayeni, O. O., & Onyebuchi, N. C. (2024). Cross-cultural instructional design: A 

framework for multilingual and interdisciplinary education. International Journal of Applied Research in Social 

Sciences, 6(5), 785-800.  

6. Alanazi, A. S., Almulla, A. A., & Khasawneh, M. A. S. (2023). Evaluating the effects of integrating cognitive 

presence strategies on teacher attitudes and student learning outcomes in special education and autism classrooms. 

International Journal of Special Education, 38(2), 80-89.  



 

 
267 

7. Alharbi, J. M. (2023). Insight into the role of interaction in language acquisition: Vygotsky’s interactionist theory 

of language. Arab World English Journal, 14(2), 281-294.  

8. Alim, H. S., Paris, D., & Wong, C. P. (2020). Culturally sustaining pedagogy: A critical framework for centering 

communities. In Handbook of the cultural foundations of learning (pp. 261-276). Routledge.  

9. Alstad, G. T. (2022). Preparing teachers for early language education: Language teacher education and 

professional development. In Handbook of early language education (pp. 585-611). Springer.  

10. Altun, M. (2023). The Power of Language: Exploring its Significance in Shaping Perceptions, Beliefs, and 

Relationships. International Journal of Social Sciences & Educational Studies, 10(3).  

11. Andrianatos, K. (2019). Barriers to reading in higher education: Rethinking reading support. Reading & Writing, 

10(1), 1-9.  

12. Antón-Solanas, I., Huércanos-Esparza, I., Hamam-Alcober, N., Vanceulebroeck, V., Dehaes, S., Kalkan, I., 

Kömürcü, N., Coelho, M., Coelho, T., & Casa-Nova, A. (2021). Nursing lecturers’ perception and experience of 

teaching cultural competence: A European qualitative study. International Journal of Environmental Research and 

Public Health, 18(3), 1357.  

13. Atobatele, F. A., Akintayo, O. T., & Mouboua, P. D. (2024). The impact of instructional design on language 

acquisition in multilingual STEM classrooms. Engineering Science & Technology Journal, 5(5), 1643-1656.  

14. Baisden, T. N. (2023). Professional Learning Communities Effectiveness on Teacher Learning as Perceived by 

Title I Elementary Teachers: A Case Study.  

15. Ball, A. F. (2000). Preparing teachers for diversity: Lessons learned from the US and South Africa. Teaching and 

Teacher Education, 16(4), 491-509.  

16. Ball, J., & Smith, M. (2022). A more-than-language approach to inclusion and success of indigenous children in 

education: reflections on Cambodia’s multilingual education plan. Educational Role of Language Journal, 2(8), 6-

21.  

17. Banda, F. (2018). Translanguaging and English-African language mother tongues as linguistic dispensation in 

teaching and learning in a black township school in Cape Town. Current Issues in Language Planning, 19(2), 198-

217.  

18. Bang, T. C. (2024). Ensuring Credibility and Trustworthiness in Qualitative Inquiries. In Applied Linguistics and 

Language Education Research Methods: Fundamentals and Innovations (pp. 70-85). IGI Global.  

19. Becerra-Lubies, R., Mayo, S., & Fones, A. (2021). Revitalization of indigenous languages and cultures: critical 

review of preschool bilingual educational policies in Chile (2007–2016). International Journal of Bilingual 

Education and Bilingualism, 24(8), 1147-1162.  

20. Belina, A. (2023). Semi-structured interviewing as a tool for understanding informal civil society. Voluntary 

Sector Review, 14(2), 331-347.  

21. Bell, D., & Swart, E. (2018). Learning experiences of students who are hard of hearing in higher education: Case 

study of a South African university. Social Inclusion, 6(4), 137-148.  

22. Ben-Amram, M., & Davidovitch, N. (2024). Novice Teachers and Mentor Teachers: From a Traditional Model to 

a Holistic Mentoring Model in the Postmodern Era. Education Sciences, 14(2), 143.  

23. Benson, C. (2019). Learners’own Languages As Key To Achieving Sustainable Development Goal Four—And 

Beyond. Itziar Idiazabal & Manel Pérez-Caurel (Eds.), 118.  

24. Bergene, A. C., Wollscheid, S., & Gjerustad, C. (2023). Digital distance learning: A question of flexibility in time 

and space? Nordic Journal of Digital Literacy(2), 128-139.  

25. Bitar, N., & Davidovich, N. (2024). Transforming pedagogy: The digital revolution in higher education. Education 

Sciences, 14(8), 811.  

26. Boaduo, N. A.-P., Milondzo, K. S., & Gumbi, D. (2011). Teacher Education and Training for Africa in the 21st 

Century: What Form should it take? Educational Research and Review, 6(1), 1-16.  

27. Botha, M. (2022). Home language and language of learning and teaching dichotomy: language support for 

foundation phase learners Stellenbosch: Stellenbosch University].  

28. Brenzinger, M. (2017). ELEVEN OFFICIAL LANGUAGES AND MORE: LEGISLATION AND LANGUAGE 

POLICIES IN SOUTH AFRICA. Journal of Language & Law/Revista de Llengua i Dret(67).  

29. Brown, A. (2021). Professional identity development by language background in a multilingual/cultural co-

teaching TESOL practicum'. English Language Teacher Education and Development (ELTED), 24, 1-15.  

30. Bwowe, P. W., Masha, A. K., & Nikisi, E. (2024). Limitations and challenges to multilingualism in higher 

education. EUREKA: Social and Humanities(3), 50-60.  

31. Caballero, J. (2024). CRT: Empowering Students through Inclusive Education.  

32. Calaguas, N. P. (2023). Mentoring novice nurse educators: Goals, principles, models, and key practices. Journal of 

Professional Nursing, 44, 8-11.  

33. Cele, N. (2021). Understanding language policy as a tool for access and social inclusion in South African Higher 

Education: a critical policy analysis perspective. South African Journal of Higher Education, 35(6), 25-46.  

34. Chiblow, S., & Meighan, P. J. (2022). Language is land, land is language: The importance of Indigenous 

languages. Human Geography, 15(2), 206-210.  



 

 
268 

35. Chirimuuta, C. (2017). Empowering Zimbabweans through the use of indigenous languages in the media: A case 

of selected newspapers. PhD diss., University of South Africa.  

36. Cindi, L. (2021). Incorporating African Indigenous Knowledge Systems into the Basic Education curriculum: 

Experiences from two schools in the Gauteng and KwaZulu-Natal Provinces, South Africa.  

37. Codding, D., Alkhateeb, B., Mouza, C., & Pollock, L. (2021). From professional development to pedagogy: 

Examining how Computer Science teachers conceptualize and apply culturally responsive pedagogy. Journal of 

Technology and Teacher Education, 29(4), 497-532.  

38. Cortina, R., & Earl, A. K. (2020). Advancing professional development for teachers in intercultural education. 

Education Sciences, 10(12), 360.  

39. Csillik, É. (2019). Intercultural challenges of teaching in multilingual/multicultural classrooms. In Intercultural 

foreign language teaching and learning in higher education contexts (pp. 1-25). IGI Global.  

40. Dada, A. M. (2024). Global Challenges in Cultural and Indigenous Education. Educational Perspectives, 13(1), 

38-48.  

41. Dei, G. J. S. (2012). Culture, identity and science in African education: The relevance of local cultural resource 

knowledge. In Contemporary issues in African sciences and science education (pp. 127-148). Brill.  

42. Diko, M., & Celliers, A. B. (2024). Revisiting the Challenges of Teaching and Learning Indigenous South African 

Languages. Forum for Linguistic Studies,  

43. DOWEJKO, D. (2022). The invisible teacher: The teacher envisaged in the Curriculum and Assessment Policy 

Statement (CAPS) English First Additional Language (EFAL) Further Education and Training (FET) Phase.  

44. du Plessis, C., & du Plessis, T. (2023). Realising Inclusive and Equitable Quality Education in South Africa: 

Achievements and Obstacles on the Language in Education Front. In Language and Sustainable Development (pp. 

103-130). Springer.  

45. Dunham, H., Holyoke, E., & Crook, K. (2024). Teacher expertise in early childhood instruction: Cross-analysis of 

language policy and culturally sustaining pedagogies with multilingual learners. Journal of Early Childhood 

Literacy, 24(3), 633-662.  

46. Eden, C. A., Chisom, O. N., & Adeniyi, I. S. (2024). Cultural competence in education: strategies for fostering 

inclusivity and diversity awareness. International Journal of Applied Research in Social Sciences, 6(3), 383-392.  

47. Elliott, G. (2023). Ethics in Education Research: How are Ethics Reported and What Needs to Change? Ethics in 

Education: Contemporary perspectives on research, pedagogy and leadership, 134.  

48. Erling, E. J., Clegg, J., Rubagumya, C. M., & Reilly, C. (2021). Multilingual learning and language supportive 

pedagogies in Sub-Saharan Africa. Routledge London.  

49. Fynn, C. Z., & Ndlovu, B. (2024). The effectiveness of Grade 3 teachers’ implementation of poetry through play 

pedagogies. South African Journal of Childhood Education, 14(1), 1368.  

50. Gobodwana, A. (2023). The use of Translanguaging in assisting educators to teach African languages: A case 

study of Tshwane South Education District, Pretoria.  

51. Goforth, A. N., Nichols, L. M., Sun, J., Violante, A. E., Brooke, E., Kusumaningsih, S., Howlett, R., Hogenson, 

D., & Graham, N. (2024). Cultural adaptation of an educator social–emotional learning program to support 

Indigenous students. School Psychology Review, 53(4), 365-381.  

52. Guerra, P., Figueroa Céspedes, I., Zamora, P., & González, M. P. (2024). An exploratory study of Chilean early 

childhood teachers’ professional learning communities. Early Years, 44(3-4), 585-599.  

53. Guillaume, M. A. (2024). Principal’s Leadership Practices for Implementing Culturally Responsive Sustaining 

Education to Support English Learners Fordham University].  

54. Gupta, A. (2024). Qualitative Methods and Data Analysis Using ATLAS. ti. Springer.  

55. Haneef, I., & Agrawal, M. (2024). Ethical Issues in Educational Research. Asian Research Journal of Arts & 

Social Sciences, 22(5), 29-38.  

56. Harris, O. (2024). Bridging the Gap: Strengthening School-Community Partnerships through Cultural Brokers. 

Oscar Harris.  

57. Hennessy, S., D'Angelo, S., McIntyre, N., Koomar, S., Kreimeia, A., Cao, L., Brugha, M., & Zubairi, A. (2022). 

Technology use for teacher professional development in low-and middle-income countries: A systematic review. 

Computers and Education Open, 3, 100080.  

58. Hibbert, L. (2023). English as a Language of Learning, Teaching and Inclusivity: Examining South Africa’s 

Higher Education Crisis. Taylor & Francis.  

59. Hlengwa-Selepe, B. B. (2024). Language Policy and the Struggle for Linguistic Equality in South Africa. The 

Palgrave Handbook of Language Policies in Africa, 701-732.  

60. Hoinle, B., Roose, I., & Shekhar, H. (2021). Creating transdisciplinary teaching spaces. Cooperation of 

universities and non-university partners to design higher education for regional sustainable transition. 

Sustainability, 13(7), 3680.  

61. Hrastinski, S. (2021). Digital tools to support teacher professional development in lesson studies: a systematic 

literature review. International Journal for Lesson & Learning Studies, 10(2), 138-149.  



 

 
269 

62. Jez, R. J., Hauth, C. M., & Ramers, L. H. (2022). Transforming educators in the united states and south africa: an 

international collaboration to enhance culturally responsive inclusive practices. Journal of International Special 

Needs Education, 25(2), 49-60.  

63. Johnson-Hansen, L. (2021). Exploring the Relationships between White Teachers and Black Students: A 

Qualitative Study on the Impact that Culturally Relevant Pedagogy and Positive Relationships Can Have on 

Student Success University of South Carolina].  

64. Johnson, C. S., Sdunzik, J., Bynum, C., Kong, N., & Qin, X. (2023). Learning about culture together: enhancing 

educators cultural competence through collaborative teacher study groups. In Leading Socially Just Schools (pp. 

183-196). Routledge.  

65. Jones, N. (2014). Multilingual Frameworks (Vol. 40). Cambridge University Press.  

66. Jonker, H., März, V., & Voogt, J. (2020). Curriculum flexibility in a blended curriculum. Australasian Journal of 

Educational Technology, 36(1), 68-84.  

67. Joubert, M., & Sibanda, B. (2022). Whose language is it anyway? Students' sense of belonging and role of English 

for higher education in the multilingual, South African context. South African Journal of Higher Education, 36(6), 

47-66.  

68. Kagola, O. (2023). A participatory visual exploration of nurturing masculinity amongst Eastern Cape-based 

Xhosa male foundation phase teachers University of the Free State].  

69. Kareepadath, V. P. (2018). Critical pedagogy in practice: A case study from Kerala, India. Journal of Pedagogy, 

9(2), 33-54.  

70. Kaschula, R. H. (2021). Languages, identities and intercultural communication in South Africa and beyond. 

Routledge.  

71. Keiler, L. S., Diotti, R., & Hudon, K. (2023). Supporting teachers as they support each other: Lessons concerning 

mentor teacher feedback to teacher mentees. Professional development in education, 49(2), 225-242.  

72. Khohliso, X., Bwire, A. M., Ngugi, P., Miima, F. A., & Babusa, H. (2024). State of African Languages Teaching 

and Learning in Higher Education in Kenya and South Africa. Journal of Languages and Language Teaching, 

12(3), 1119-1136.  

73. Kilag, O. K., Catacutan, A., Miñoza, M. L., Arcillo, M., Espinosa, S., & Figer-Canes, R. M. (2023). Optimizing 

the Teaching of Values Education Strategies for Integration and Contextualization. Excellencia: International 

Multi-disciplinary Journal of Education (2994-9521), 1(1), 65-76.  

74. Kilag, O. K., Marquita, J., & Laurente, J. (2023). Teacher-led curriculum development: Fostering innovation in 

education. Excellencia: International Multi-disciplinary Journal of Education (2994-9521), 1(4), 223-237.  

75. Kim, D. (2020). Learning language, learning culture: Teaching language to the whole student. ECNU Review of 

Education, 3(3), 519-541.  

76. Kim, J. (2024). Leading teachers' perspective on teacher-AI collaboration in education. Education and Information 

Technologies, 29(7), 8693-8724.  

77. Kirss, L., Säälik, Ü., Leijen, Ä., & Pedaste, M. (2021). School effectiveness in multilingual education: A review of 

success factors. Education Sciences, 11(5), 193.  

78. Knaus, C. B., Mino, T., & Seroto, J. (2022). Decolonising African higher education: Practitioner perspectives 

from across the continent. Taylor & Francis.  

79. Köster, A. J. (2020). Intercultural Competencies of New Principals Tackling Challenges Related to Leading a 

Culturally and Linguistically Diverse School. Multiculturalism and Multilingualism at the Crossroads of School 

Leadership: Exploring leadership theory, policy, and practice for diverse schools, 165-184.  

80. Kubacka, K., & D'Addio, A. C. (2020). Targeting teacher education and professional development for inclusion. 

Journal of international cooperation in education, 22(2/3), 89-106.  

81. Kumar, R., Zusho, A., & Bondie, R. (2018). Weaving cultural relevance and achievement motivation into 

inclusive classroom cultures. Educational Psychologist, 53(2), 78-96.  

82. La Fleur, J. A. Investigating the characteristics of the twenty-first century South African secondary school learning 

environment that produce rich learning experiences  

83. Li, L. (2019). Language teacher cognition: A sociocultural perspective. Springer.  

84. Li, L., & Li, L. (2020). Sociocultural Theory and Teacher Cognition. Language Teacher Cognition: A 

Sociocultural Perspective, 19-50.  

85. Li, P., & Lan, Y.-J. (2022). Digital language learning (DLL): Insights from behavior, cognition, and the brain. 

Bilingualism: Language and Cognition, 25(3), 361-378.  

86. Lim, W. M. (2024). What is qualitative research? An overview and guidelines. Australasian Marketing Journal, 

14413582241264619.  

87. Lloyd, C. A. (2019). Exploring the real-world decision-making of novice and experienced teachers. Journal of 

Further and Higher Education, 43(2), 166-182.  

88. Long, C., Bernoteit, S., & Davidson, S. (2020). Competency-based education: A clear, equitable path forward for 

today’s learners. Change: The Magazine of Higher Learning, 52(6), 30-37.  



 

 
270 

89. Loots, E., Oberholster, J., Steyn, A., Antonites, A., van der Merwe, A., Merino, A., Callaghan, C., Herman, D., 

Marques, G., & van der Merwe, H. (2024). Rethinking commerce education in South Africa: The case for change 

to develop future-fit business leaders. In: AOSIS. 

90. Lumadi, M. W. (2021). Decolonising the curriculum to reinvigorate equity in higher education: A linguistic 

transformation. South African Journal of Higher Education, 35(1), 37-53.  

91. Mabela, M. L., & Ditsele, T. (2024). Exploring intellectualisation of South African indigenous languages for 

academic purposes. Literator-Journal of Literary Criticism, Comparative Linguistics and Literary Studies, 45(1), 

1980.  

92. Mabokela, R. O., & Mlambo, Y. A. (2017). Access and equity and South African higher education: A review of 

policies after 20 years of democracy. Comparative Education Review, 61(4), 780-803.  

93. Madima, S. E., & Makananise, F. O. (2025). Decoloniality of the Internet: Linguistic Revolution of the 

Marginalised Minority South African Indigenous Languages. In Decolonising Digital Media and Indigenisation of 

Participatory Epistemologies (pp. 60-76). Routledge.  

94. Magocha, M., Mutasa, D. E., & Rammala, J. R. (2019). Mother-tongue education in South Africa: A highly 

contested terrain of the 21st century. South African Journal of African Languages, 39(3), 253-262.  

95. Magumbo, S. (2022). Exploring opportunities and challenges by school leadership in implementing the 

Curriculum Assessment Policy Statement (CAPS) in Gauteng North-West University (South Africa).].  

96. Makalela, L. (2018). Teaching African languages the ubuntu way: The effects of translanguaging among pre-

service teachers in South Africa. The multilingual edge of education, 261-282.  

97. Makeleni, S., Mutongoza, B. H., Linake, M. A., & Ndu, O. G. (2023). Teacher self-efficacy and learner 

assessment: A perspective from literature on South African Indigenous languages in the foundation phase. Journal 

of Curriculum Studies Research, 5(3), 44-64.  

98. Makhanya, T., & Zibane, S. (2020). Students’ voices on how indigenous languages are disfavoured in South 

African higher education. Language Matters: Studies in the Languages of Southern Africa, 51(1), 22-37.  

99. Makolane, C. S. (2020). Perspectives of primary school teachers on effective multilingual teaching approaches 

University of Pretoria (South Africa)].  

100. Maluleke, M. J. (2019). Using code-switching as an empowerment strategy in teaching mathematics to learners 

with limited proficiency in English in South African schools. South African Journal of Education, 39(3).  

101. Manyike, T. V., & Shava, S. (2018). The decolonial role of African indigenous languages and indigenous 

knowledges in formal education processes. Indilinga African Journal of Indigenous Knowledge Systems, 17(1), 36-

52.  

102. Maplethorpe, L. (2023). Growing Our Roots: Exploring the Home Language and Literacy Environment within the 

Context of Indigenous Ways of Knowing and Being University of Toronto (Canada)].  

103. Markey, K., O’Brien, B., Kouta, C., Okantey, C., & O’Donnell, C. (2021). Embracing classroom cultural diversity: 

Innovations for nurturing inclusive intercultural learning and culturally responsive teaching. Teaching and 

Learning in Nursing, 16(3), 258-262.  

104. Matariro, M. Investigation of complex multilingual practices of learners and teachers in a Johannesburg school 

University of the Witwatersrand, Johannesburg].  

105. Mathebula, T. (2019). African philosophy (of education) and post-apartheid South African schools: a critical 

analysis of the Curriculum Assessment Policy Statement. Perspectives in Education, 37(1), 15-28.  

106. Mchombo, S. (2016). Language, scientific knowledge, and the “context of learning” in African education. In 

Human rights in language and STEM education (pp. 129-150). Brill.  

107. Mgqwashu, E. (2024). Rethinking support for university teachers in the context of a decolonising higher 

education: the role of academic developers. Axiom Academic Publishers, 1(ISBN: 978-1-991239-27-3), 133-172.  

108. Miller, E. M., Porter, J. E., & Barbagallo, M. S. (2023). Simplifying Qualitative Case Study Research 

Methodology: A Step-By-Step Guide Using a Palliative Care Example. Qualitative Report, 28(8).  

109. Moharana, M. J. Role of Communicative Language Teaching (CLT) in Improving the Communicative 

Competence of the Second Language Learners of English.  

110. Mohohlwane, N. L. (2019). How language policy and practice sustains inequality in education. South African 

schooling: The enigma of inequality: A study of the present situation and future possibilities, 127-146.  

111. Moles, L. P. (2023). Academic Achievement and Student Engagement for English Language Learners Through 

Professional Learning Communities: A Qualitative Action Research Study Northcentral University].  

112. Morolong, P. (2019). Teachers’ views on the challenges they experience when implementing the curriculum and 

assessment policy statement in the foundation phase.  

113. Mpofu, N. (2023). A Continuing Professional Development Programme for TESOL Teachers in South African 

Secondary Schools. In Continuing Professional Development of TESOL Practitioners: A Global Landscape (pp. 

77-100). Springer.  

114. Mpuangnan, K. N., Mngomezulu, G. P., & Govender, S. (2024). Exploring assessment methods used by Grade 

Four English First Additional Language Teachers. Journal of Modern Research in English Language Studies, 

11(3), 155-180.  



 

 
271 

115. Mpuangnan, K. N., & Ntombela, S. (2024). Community voices in curriculum development. Curriculum 

Perspectives, 44(1), 49-60.  

116. Msutwana, N. V. (2019). Reimagining sexuality education: Xhosa secondary school teachers from township 

schools talk about Xhosa culture and sexuality education PhD thesis). Nelson Mandela University, Gqeberha].  

117. Mtsatse, N., & Combrinck, C. (2018). Dialects matter: The influence of dialects and code-switching on the literacy 

and numeracy achievements of isiXhosa Grade 1 learners in the Western Cape. Journal of Education (University 

of KwaZulu-Natal)(72), 21-37.  

118. Mulaudzi, L. V. (2024). Multilingual integrated pedagogical model for enhancing mathematical literacy in South 

Africa. Journal of Education(95), 23-45.  

119. Mwila, K., Namuchana, M., Lufungulo, E. S., Chinemerem, O. G., Mudenda, S., Mangwatu, D., Nangandu, C., & 

Hikaambo, C. (2022). Teachers’ continuous professional development (CPD) in Southern African Development 

Community (SADC): A review of policies, approaches and implementation strategies in enhancing teacher 

competences. International Journal of Education Humanities and Social Science, 5(1).  

120. Nadelson, L. S., Freed, A., Oyeniyi, O., Parham, C., Perry, S., Walthall, B., & White, N. (2024). Research Journal 

of Education.  

121. Nakidien, T., Singh, M., & Sayed, Y. (2021). Teachers and teacher education: Limitations and possibilities of 

attaining SDG 4 in South Africa. Education Sciences, 11(2), 66.  

122. Ndhlovu, F. (2015). Hegemony and language policies in Southern Africa: Identity, integration, development. 

Cambridge Scholars Publishing.  

123. Ndhlovu, F., & Makalela, L. (2021). Decolonising multilingualism in Africa: Recentering silenced voices from the 

global south (Vol. 26). Multilingual Matters.  

124. Nguyen, M. H., & Nguyen, M. H. (2019). A sociocultural perspective on second language teacher learning. 

English language teacher education: A sociocultural perspective on preservice teachers’ learning in the 

professional experience, 43-65.  

125. Norman, T. R. (2020). Creating inclusive classrooms through culturally responsive pedagogy. Rowan University.  

126. Ntentema, P. (2021). The challenges in the intellectualisation of indigenous languages in post-apartheid South 

Africa: what will it take to give the indigenous languages a directive in the implementation and monitoring of 

language policy in South Africa?  

127. Nyimbili, F., & Nyimbili, L. (2024). Types of Purposive Sampling Techniques with Their Examples and 

Application in Qualitative Research Studies. British Journal of Multidisciplinary and Advanced Studies, 5(1), 90-

99.  

128. Nyoni, P. (2023). The politics of decolonising the curriculum through adopting mother tongue instruction in a 

South African historically disadvantaged university setting. Curriculum Perspectives, 43(Suppl 1), 47-57.  

129. Oberg De La Garza, T., Lavigne, A. L., & Si, S. (2020). Culturally responsive teaching through the lens of dual 

language education: Intersections and opportunities. Universal Journal of Educational Research, 8(4), 1557.  

130. Ojó, A. (2022). Language, society, and empowerment in Africa and its Diaspora. Rowman & Littlefield.  

131. Ojong, A. S., & Addo, E. H. (2024). Advancing Inclusivity, Equity, and Diversity in English Language Education: 

Empowering Underrepresented Students in Africa. Journal of English Language Teaching and Applied 

Linguistics, 6(2), 144-157.  

132. Omodan, B. I., & Mamaile, D. (2024). The roles of teachers in enhancing effective classroom management 

strategies in Gauteng high schools, South Africa. Nurture, 18(3), 573-586.  

133. Orcasitas-Vicandi, M., & Perales-Fernández-de-Gamboa, A. (2024). Promoting pedagogical translanguaging in 

pre-service teachers’ training: material design for a multilingual context with a regional minority language. 

International Journal of Multilingualism, 21(1), 258-278.  

134. Osei-Tutu, A. A. (2023). Developing African oral traditional storytelling as a framework for studying with African 

peoples. Qualitative Research, 23(6), 1497-1514.  

135. Otajonova, S. (2024). Incorporating Authentic Materials In Esl Curriculum: Enhancing Language Learning. 

Science and innovation, 3(B4), 15-22.  

136. Pascoe, M., & Singh, S. (2023). Development of speech-language therapy assessments for the languages of South 

Africa. In Handbook of speech-language therapy in sub-Saharan Africa: Integrating research and practice (pp. 

383-402). Springer.  

137. Penner-Williams, J., Diaz, E. I., & Worthen, D. G. (2019). Sustainability of teacher growth from professional 

development in culturally and linguistically responsive instructional practices. Teaching and Teacher Education, 

86, 102891.  

138. Pillay, P. (2022). Practices, challenges, and opportunities of inclusive curriculum implementation during Covid-

19: The case of One Teacher education University in South Africa. Universal Journal of Education Research., 

10(6), 387-396.  

139. Qasserras, L. (2023). Systematic review of communicative language teaching (CLT) in language education: A 

balanced perspective. European Journal of Education and Pedagogy, 4(6), 17-23.  

140. Rahmatillah, K. (2019). Communicative Language Teaching (CLT) through role play and task-based instruction. 

Script Journal: Journal of Linguistic and English Teaching, 4(1), 161-177.  



 

 
272 

141. Rais, L. I. (2024). Education in South Africa: Post-apartheid Dilemma University of Martyr Sheikh Larbi Tebessi 

Tebessa].  

142. Ramadiro, B. (2017). Accomplishing multilingual lessons: code-switching in South African rural classrooms 

Birkbeck, University of London].  

143. Rapanyane, M. B. (2024). South African Basic Education System: Colonial Legacies in the Curriculum Design 

and a Way Forward. e-BANGI Journal, 21(2).  

144. Rintaningrum, R. (2023). Technology integration in English language teaching and learning: Benefits and 

challenges. Cogent Education, 10(1), 2164690.  

145. Romijn, B. R., Slot, P. L., & Leseman, P. P. (2021). Increasing teachers’ intercultural competences in teacher 

preparation programs and through professional development: A review. Teaching and Teacher Education, 98, 

103236.  

146. Roux, J. C. (2020). 10 African Language Resources for Knowledge Societies. The Transformative Power of 

Language: From Postcolonial to Knowledge Societies in Africa, 209.  

147. Sahlane, A., & Pritchard, R. (2023). (De) Coloniality, Indigeneity and the Cultural Politics of English as an 

International Language: A Quest for the ‘Third Space’. In English as an International Language Education: 

Critical Intercultural Literacy Perspectives (pp. 1-18). Springer.  

148. Sathekge, S. M. (2022). Attitudes of youth towards television news broadcast in the indigenous african languages: 

the case of students at the University of Venda  

149. Sayed, Y., de Kock, T., & Motala, S. (2019). Between higher and basic education in South Africa: What does 

decolonisation mean for teacher education? Decolonisation in universities: The politics of knowledge, 155-180.  

150. Shank, M. K., & Santiague, L. (2022). Classroom management needs of novice teachers. The Clearing house: a 

Journal of eduCaTional sTraTegies, issues and ideas, 95(1), 26-34.  

151. Sharifi, N., Adib-Hajbaghery, M., & Najafi, M. (2019). Cultural competence in nursing: A concept analysis. 

International journal of nursing studies, 99, 103386.  

152. Sharma, D., & Bhardwaj, K. (2023). Effective teaching strategies for overcoming the challenges of e-learning. In 

Social Capital in the Age of Online Networking: Genesis, Manifestations, and Implications (pp. 99-112). IGI 

Global.  

153. Sigcau, N. E. (2023). Investigating the incremental implementation of African languages program: a case study of 

two primary schools in South Africa.  

154. Sithole, V. L., & Mbukanma, I. (2024). Prospects and Challenges to ICT Adoption in Teaching and Learning at 

Rural South African Universities: A Systematic Review. Research in Social Sciences and Technology, 9(3), 178-

193.  

155. Siziba, L., & Maseko, B. (2023). Mainstreaming translanguaging pedagogy through language policy: 

Opportunities and challenges in a South African university. Language, 99(3), e135-e152.  

156. Siziba, L., & Maseko, B. (2024). Enabling the Economics of African Languages in Language Policies of South 

Africa and Zimbabwe. African Journal of Inter/Multidisciplinary Studies, 6(1), 1-11.  

157. Siziba, L., & Nhongo, R. (2024). Scaffolding African Language Intellectualisation: The Case of Sesotho and 

Setswana at a South African University. Theory and Practice in Language Studies, 14(6), 1614-1620.  

158. Smit, E. (2024). Supporting South African Foundation Phase teachers in becoming culturally responsive literacy 

practitioners.  

159. Smith Washington, V. (2024). A case study: A novice teacher’s mentoring experiences the first year and beyond. 

Education and urban society, 56(3), 309-344.  

160. Sofi-Karim, M., Bali, A. O., & Rached, K. (2023). Online education via media platforms and applications as an 

innovative teaching method. Education and Information Technologies, 28(1), 507-523.  

161. Sondlo, O. (2023). Community Participation in selected Public Schools of Komani, Eastern Cape.  

162. Sotashe, P. (2016). A review of challenges in developing and empowering South African indigenous languages: 

the case of isiXhosa.  

163. Sta, P. (2021). The Critique of the Critical Critique of Critical Pedagogy: Freire, Suchodolski and the materialist 

pedagogy of emancipation. Critical Education, 12(4).  

164. Sterling, T. P. (2024). The Importance of Teacher Autonomy: A Program Evaluation on a Mandated Professional 

Learning Community (PLC) in an International School. University of Massachusetts Lowell.  

165. Stroud, C., & Kerfoot, C. (2021). Decolonizing higher education: Multilingualism, linguistic citizenship and 

epistemic justice. Language and decoloniality in higher education: Reclaiming voices from the South, 19-46.  

166. Szelei, N., Tinoca, L., & Pinho, A. S. (2020). Professional development for cultural diversity: The challenges of 

teacher learning in context. Professional development in education, 46(5), 780-796.  

167. Taiebine, M. (2023). E-learning and Intercultural Online Education Pre-and Post-Covid-19. Transforming 

Teaching and Learning Experiences for Helping Professions in Higher Education, 96-113.  

168. Thomas, J. B. (2021). Culturally Relevant Teaching Remix: A Study of Middle School Teachers' Development of 

Youth Cultural Competence through Technology Integration and Application. Temple University.  



 

 
273 

169. Tuimebayeva, G., Shagrayeva, B., Kerimbayeva, K., Shertayeva, N., Bitemirova, A., & Abdurazova, P. (2024). 

Developing Multilingual Competence in Future Educators: Approaches, Challenges, and Best Practices. Open 

Education Studies, 6(1), 20240020.  

170. Tyler, R. (2023). Translanguaging, Coloniality and Decolonial Cracks: Bilingual Science Learning in South 

Africa (Vol. 4). Channel View Publications.  

171. van Compernolle, R. A. (2021). Sociocultural theory. In The Routledge handbook of the psychology of language 

learning and teaching (pp. 22-35). Routledge.  

172. Wane, N. N., & Wane, N. N. (2019). African indigenous education. Gender, democracy and institutional 

development in Africa, 99-121.  

173. Wang, B. (2021). Creative Minds and Translanguaging Practices of Bilingual Scholars University of Florida].  

174. Wawrzynski, M. R., & Garton, P. (2024). Language and the cocurriculum: the need for decolonizing out-of-

classroom experiences. Higher Education, 87(2), 453-469.  

175. Willers, C. (2022). Supporting professional development of in-service educators teaching English in a multi-

language environment University of Pretoria (South Africa)].  

176. Williams, V. R. (2023). Approaches to e-learning pedagogy. In Technology-Driven E-Learning Pedagogy 

Through Emotional Intelligence (pp. 1-13). IGI Global.  

177. Xulu, Z. C. (2024). Integrating Technology in Teaching African Languages in South African Universities: A Call 

for Digitalisation. Journal of the Digital Humanities Association of Southern Africa, 5(1).  

178. Yilmaz, T. (2021). Translanguaging as a pedagogy for equity of language minoritized students. International 

Journal of Multilingualism, 18(3), 435-454.  

179. Zaman, M. A. U. (2024). Challenges In English For Specific Purposes (Esp) Teaching Materials: A Systematic 

Review For Modern Learning Environments. International Journal of Arts and Social Science, 1(01), 8-18.  

 


