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Abstract 

The study conducted in public elementary schools of Calauan Sub-Office, Schools Division of Laguna revealed several 

important findings and conclusions. The perception of mentoring activities among respondents was notably positive, 

highlighting the value placed on professional support, collegial relationships, working dynamics, confidence-building, 

and clear guidance provided by mentors. Coaching activities were similarly well-received, demonstrating qualities of 

balance, concreteness, shared responsibility, respect, and effective conversation shaping. Moreover, the study recognized 

teachers' consistently high performance across critical areas such as content knowledge, learning environments, diversity 

inclusivity, curriculum alignment, assessment practices, community engagement, and personal growth. Notably, 

significant relationships were found between mentoring/coaching dimensions and teacher performance, refuting null 

hypotheses and emphasizing the importance of supportive mentoring and effective coaching in enhancing educational 

outcomes. Consequently, the study recommends enhancing mentoring and coaching programs to strengthen identified 

aspects, fostering collaborative, goal-oriented environments that empower teachers to excel in their professional roles, 

ultimately enriching educational experiences for students. 
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INTRODUCTION  

Performance appraisal is one of the most stressful period in the life of a teacher. While its basic purpose is to ensure the 

quality of teaching and learning and the quality of teachers in the field, the process inevitably seems burdensome to some. 

In order to help teachers, master teachers, head teachers, and school heads are tasked to serve as mentors of teachers at 

lower ranks. Numerous academic works have demonstrated the clear correlation between favorable student learning 

results and the provision of high-quality instruction (Henard et.al, 2008) Teachers are at the center of this mission because 

they must effectively communicate the curriculum and teaching procedures, which are equally important (Alegado, 2018) 

Thus, a series of coaching and mentoring activities are undertaken as part of the performance management system. The 

coaching and mentoring strategy in teaching is thought to be the unique critical lever in enhancing  the classroom 

instruction and converting knowledge into classroom practices, according to Charner & Medrich (2017). It has been 

employed for many years as a support system to lessen the difficulties new instructors face when they transition into the 

teaching profession. Additionally, "Pre-service teacher education has seen an increase in the use of mentorship," 

according to Ambrosetti and Dekkers (2010), a great teacher inspires, and a superior teacher displays, according to 

National College for Teaching & Leadership (2013). It is evident that all teachers have these quotes ingrained in their 

heads, which gives them inspiration and confidence when handling various teaching-related tasks. Some teachers have 

even adopted these quotes as their go-to phrases for support every day. Administrators are accountable for identifying the 

instructors who are truly effective in the classroom and those who are not. Coaching is a structured, time-bound 

intervention that focuses on difficulties and goals that are more immediate. Beattie and colleagues (2014) have put out the 

idea that coaching, in the form of a "facilitation activity or intervention," aids people in the performance and development 

of particular abilities. 
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Furthermore, there has been a Results-Based Performance Management System, or RPMS, in operation. The purpose of 

the RPMS is to raise the caliber of teachers. Its goal is to match performance goals and achievements to the PPST, or 

Philippine Professional Standards for Teachers. Moreover, the PPST's indicators of excellent teaching practices served as 

the foundation for each key results area's objectives.. However, for the past years that RPMS has been in place, the 

problem with quality education remains. In fact, there have been reports and literature showing that the quality of 

education in the country has been deteriorating. Thus, the question on whether teacher quality is really ensured, kept, and 

maintained exists. While the researcher observed that all indicators in the RPMS for teachers do address quality, he was 

curious about other factors that might be influential on the realization of quality it measured.  

 Thus, in this study, the researcher considered teacher’s performance measured using the indicators from the 

RPMS as the dependent variable. After survey of literature and studies, the researcher came across mentoring and 

coaching as measures adopted in the field to ensure that teachers meet the standards set in the RPMS-PPST. Considering 

the ultimate goal of RPMS and the importance of mentoring, the researcher conceptualized the study which investigates 

dimensions of mentoring, aspects of coaching and teachers’ performance in the field. This is in the hope of crafting a 

better mentoring plan that would best increase teacher quality and consequently, produce better learning outcomes.  

 

MATERIALS AND METHODS  

This study was a non-experimental quantitative descriptive research that utilized the correlation technique. Descriptive 

research is a method used to obtain information relating to the current status of an issue or phenomenon to describe "what 

exists" within the variables or conditions of the situation (Siedlecki, 2020).   

The study was conducted in the Municipality of Calauan, Laguna Philippines. Specifically it was conducted in the 

Calauan District, Division of  Laguna which was composed of 22 public elementary schools.   

There were 115 research respondents. These were taken from the 434 total population of the teaching (390 

personnel) and non-teaching staff (44 personnel) of the Department of Education (DepEd) Banaybanay District. Of the 

212 respondents, 188 of which were teaching personnel while 24 were non-teaching personnel. The number of 

respondents (sample size) was computed by using the Raosoft Sample Size Online Calculator with a 5% margin of error 

and 95% confidence level. The authors used the probability sampling, in particular simple random sampling technique 

using Research Randomizer.   

A researcher-made and expert-validated survey questionnaire was distributed through electronic copies among 

116 randomly samples public elementary school teachers. Respondents were requested to accomplish them honestly and 

patiently. To ensure this, the researcher personally approached the school research coordinators and sought their 

assistance in the monitoring of the survey after securing permission from the Public Schools District Supervisor and 

School Heads. In order to protect the interest of the respondents, indicating their names and the names of their schools 

was made optional. 

The research instrument was composed of three main parts: 

Part 1. Respondents Profile. This part deals with the respondent’s profile including the name, school, years in service, and 

teaching position. Part 2. Dimensions of Mentoring. This accords with the respondent’s perception about their Mentoring 

Activities in their respective school. Part 3. Aspects of Coaching. This concerns the respondent’s perception about their 

Coaching Activites in their respective school. Part 4. Teacher’s Performance. This concerns the respondent’s level about 

their teaching performance in their respective school.  

Parts 2 to 4 of the instrument features a 5-point Likert-scale ranging from strongly Agree (5), Agree (4), 

Moderately Agree (3), Disagree (2) Strongly Disagree (1). The respondents were instructed to rate each statement 

according to their perception. The research instrument was validated by both internal and external experts. In addition, the 

research instrument also was pilot tested at San Franciso Integrated, Victoria District, Laguna, with 30 respondents. 

Moreover, based on the reliability test, the spending behavior as the first independent variable obtained a Cronbach Alpha 

rating of (.902), indicating a high level of reliability in measuring this aspect , the second variables denotes that  Coaching 

demonstrate strong internal consistency across with the highest subscale of  (.925) and Dependent variables showcase 

exceptionally high levels of internal consistency, with all dimensions achieving excellent Cronbach’s Alpha values above 

(.900). After the approval from the panel members and adviser, the authors then secured permission and approval from 

the Department of Education (DepEd) District supervisor of the Calauan District. They asked for the approval of the 

District Supervisor through a request letter stating the purpose of the research. The questionnaires that were modified in 

this study were administered and distributed to the randomly selected respondents. The respondents were requested to 

answer and fill up the questionnaire as honestly as possible. They were oriented and informed of the purpose of the study 

and their answers were treated with the utmost confidentiality. Their responses were consolidated, tabulated for statistical 

analysis.  

The authors used the following statistical tool in the analysis of the data collected: Mean. This was used to  

determine the Level of dimensions of mentoring, aspects of coaching, and teachers’ performance; Pearson-r coefficient. 

This was used to test for the significant relationship between dimensions of mentoring, aspects of coaching to teachers’ 

performance. This was used to determine the domain of the dimensions of mentoring and aspects of coaching that 

significantly influence the teaching performance of the respondents. The researcher ensured the privacy of the research 

respondents. The respondents’ names were excluded from the study. An adequate level of confidentiality of the research 

data from the online survey questionnaire was guaranteed.  
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The researcher honestly presented the data collected from the respondents. For this reason, the authors conducted this 

investigation in accordance with ethical guidelines. They made sure that everyone who participated in the study did so 

with knowledge. Above all, they are respected, so don't exploit their shortcomings. Therefore, prior to doing the data 

collection, the authors obtained approval from the District Head, the school Principal, and other school administrators. 

They further underlined that involvement in this study is entirely voluntary and elective. Additionally, they made sure that 

the appropriate and widely recognized procedures were followed in the process of choosing the responses. Additionally, 

there were hazards associated with participating in this study; therefore, the authors made sure that the respondents' safety 

was taken into consideration and that they were shielded from all sorts of various risks connected to the body, mind, 

and/or social economy. Furthermore, the writers expressed their gratitude to the respondents for their involvement and 

comments.  

 

RESULTS AND DISCUSSION 
 

Dimensions of Mentoring 

Table 1 shows the perception of the dimensions of mentoring in DepEd Calauan District in terms of professional support, 

colleagueship, working levels, confidence, and directiveness.  Analyzing the summary table, it is evident that respondents 

perceive mentoring activities positively across all dimensions. The mean scores range from 3.77 to 3.82, indicating a 

consistent level of positive perception across the various aspects of mentoring. Notably, professional support and 

confidence both achieve mean scores of 3.82, indicating that respondents agreed on the value the support and guidance 

provided by mentors and feel confident in their professional abilities.  

Colleagueship and working levels also receive positive mean scores of 3.79 and 3.80, respectively, suggesting 

that respondents perceive a collaborative and supportive environment that aligns with their roles and responsibilities. 

Directiveness, with a mean score of 3.77, indicates that respondents perceive mentors as providing clear guidance and 

support in achieving professional goals and addressing challenges. 

The overall mean score of 3.80 with a standard deviation of 0.40 reflects a positive overall perception of 

mentoring activities among the respondents. The moderate standard deviation suggests a moderate level of variability in 

respondents’ perceptions across the different dimensions of mentoring. This positive overall perception underscores the 

importance of effective mentoring in supporting educators’ professional growth and effectiveness. It highlights the 

significance of fostering supportive relationships, providing clear guidance, and promoting collaboration and confidence 

among educators. 

 
Table 1 Summary Table for Dimensions of Mentoring 

Subscales Mean SD Verbal Interpretation 

  Professional support 3.82 0.39 Observed 

  Colleagueship 3.79 0.41 Observed 

  Working levels 3.80 0.41 Observed 

  Confidence 3.82 0.39 Observed 

  Directiveness 3.77 0.42 Observed 

Overall 3.80 0.40 Observed 

 

Several studies support the importance of effective mentoring in enhancing teacher development and performance. For 

instance, research by Botha & Hugo (2021) emphasizes the positive impact of mentoring on teacher retention and job 

satisfaction. Similarly, a study by Suchánková & Hrbáčková (2017) highlights the role of mentoring in promoting 

instructional improvement and professional growth among educators.  

Furthermore, existing research supports the positive impact of effective mentorship on educators’ confidence 

levels and professional development. For instance, studies by Zeng et al. (2020) emphasize the role of mentors in 

providing support and encouragement to protégés, thereby boosting their confidence and self-efficacy. Similarly, findings 

from the work of Renbarger & Davis (2019) highlight the importance of mentor feedback in promoting teacher 

confidence and job satisfaction. 

 

Perception on Aspects of Coaching  

Table 2 presents a summary of various aspects of coaching as perceived by the respondents, focusing on different 

subscales including balance, concreteness, shared responsibility, respect, and shaping conversations. The mean scores 

across the subscales range from 3.77 to 3.85, indicating generally positive perceptions of these coaching aspects among 

the respondents. The standard deviations, ranging from 0.37 to 0.43, suggest moderate variability but overall consistency 

in the perceptions across different aspects of coaching. Notably, the subscale of “respect” receives the highest mean score 

of 3.85, indicating a particularly strong perception of respectful behaviors and actions within coaching interactions. 

In examining the overall mean score of 3.80 with a standard deviation of 0.40, these findings suggest an overall 

positive perception of coaching experiences among the respondents. The consistent mean score across different subscales 

underscores a balanced and effective coaching approach that incorporates elements of respect, shared responsibility, goal 

orientation, and concrete actions. Despite some variability indicated by standard deviations, the overall perception 

remains favorable and aligned with effective coaching practices. 
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Table 2 Summary Table for Aspects of Coaching 

Subscales Mean SD Verbal Interpretation 

  Balance 3.77 0.43 Observed 

  Concreteness 3.78 0.41 Observed 

  Shared responsibility 3.80 0.40 Observed 

  Respect 3.85 0.37 Observed 

  Shape 3.79 0.41 Observed 

Overall 3.80 0.40 Observed 

  

These findings align with existing research on coaching effectiveness and highlight the multifaceted nature of coaching 

interactions. Meler (2023) emphasizes the importance of respect, balance, goal setting, and collaborative approaches in 

fostering meaningful coaching relationships and achieving desired outcomes.  

Albrecht et al. (2015) suggest that a holistic and integrated coaching approach, as reflected in this summary table, 

contributes to enhanced client engagement, motivation, and satisfaction. The observed mean scores reaffirm the 

significance of these coaching aspects in promoting positive and impactful coaching experiences, supporting the broader 

understanding of effective coaching methodologies. 

 

Level of Teachers’ Performance 

Table 3 shows the level of Teachers’ performance of the DepEd Calauan District. This is in terms of Content knowledge 

and pedagogy, learning environment, diversity of learners, curriculum and planning, assessment and reporting, 

community linkages and personal growth and professional development.  Content Knowledge and Pedagogy, the mean 

score of 3.90 with a standard deviation of 0.29 indicates a very satisfactory perception of teachers’ expertise in subject 

matter and effective teaching strategies. On Learning Environment, the mean score of 3.91 with a standard deviation of 

0.28, reflects a very satisfactory perception of teachers’ ability to create a positive and engaging learning atmosphere  

Concerning Diversity of Learners, the mean score of 3.92 with a standard deviation of 0.27, highlights a very 

satisfactory perception of teachers’ efforts in addressing the diverse needs of learners and fostering inclusivity.while, On 

Curriculum and Planning, the mean score of 3.90 with a standard deviation of 0.31 signifies a very satisfactory perception 

of teachers’ proficiency in curriculum alignment and lesson preparation.  

Assessment and Reporting, the mean score of 3.92 with a standard deviation of 0.28 a very satisfactory 

perception of teachers’ effectiveness in assessment practices and communication of results., Concerning Community 

Linkages, the mean score of 3.88 with a standard deviation of 0.34 reflects a very satisfactory perception of teachers’ 

engagement with the local community and integration of real-world experiences into teaching 

Personal Growth and Professional Development, the mean score of 3.89 with a standard deviation of 0.31 signifies a very 

satisfactory perception of teachers’ commitment to continuous improvement and work-life balance 

 
Table 3 Level of Teachers’ Performance  of  Public Elementary School, DepEd Calauan District 

Subscales Mean SD Verbal Interpretation 

  Content Knowledge and Pedagogy 3.90 0.29 Very Satisfactory 

  Learning Environment 3.91 0.28 Very Satisfactory 

  Diversity of Learners 3.92 0.27 Very Satisfactory 

  Curriculum and Planning 3.90 0.31 Very Satisfactory 

  Assessment and Reporting 3.92 0.28 Very Satisfactory 

  Community Linkages 3.88 0.34 Very Satisfactory 

  Personal Growth and Professional Development 3.89 0.31 Very Satisfactory 

Overall 3.90 0.80 Very Satisfactory 

 

The overall mean score of 3.90 with a standard deviation of 0.80 signifies a ve’y satisfactory perception of teachers’ 

performance across all evaluated areas. These findings underscore the effectiveness and dedication of teachers in various 

aspects of their professional roles, contributing to positive educational experiences and outcomes for students 

These results align with research emphasizing the significance of teacher well-being and continuous professional 

growth in fostering instructional effectiveness and student outcomes (Queens University of Charlotte, 2020). Effective 

teachers actively seek opportunities for self-improvement, exhibit resilience, and maintain a positive mindset to navigate 

the demands of teaching profession (Li, 2023). The positive perceptions reflected in this table affirm the impact of 

teachers’ efforts in personal and professional development, contributing to their overall effectiveness and satisfaction in 

their roles. 

In addition it also align with research emphasizing the significance of school-community partnerships and 

experiential learning opportunities in promoting student success and holistic development (Eden, 2024). The critical role 

of assessment literacy and effective reporting in supporting student learning and growth (Mellati & Khademi, 2018). 

Furthermore emphasizing the significance of well-structured, engaging, and adaptive lesson planning in promoting 

student achievement and success (Smart Paper, 2023). 
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Significance on the Relationship Between Dimensions of Mentoring and Teachers’ Performance  

Table 4 shows the highlights the significant relationship between different dimensions of mentoring and various aspects 

of teacher performance, aligning with findings from related studies. Professional Support demonstrates consistently strong 

and positive correlations with teacher performance across multiple dimensions (Perf1 to Perf7), ranging from .408** to 

.583** (all p-values < 0.01). This underscores the importance of receiving supportive guidance and mentorship in 

enhancing overall teaching effectiveness, which is supported by research emphasizing the role of mentoring in 

professional development and improved instructional practices (Smith & Ingersoll, 2020; Darling-Hammond et al., 2017). 

Similarly, Colleagueship exhibits significant and relatively strong correlations with teacher performance, ranging from 

.426** to .573** (all p-values < 0.01). This emphasizes the value of building supportive relationships with colleagues 

through mentoring for improved instructional quality and teacher efficacy, consistent with studies highlighting the impact 

of collaborative professional relationships on teacher development and student outcomes (Hargreaves & Fullan, 2021; 

Little, 2019). 

 
Table 4 Test of Relationship between the Dimensions of Mentoring and Level of Teacher’s Performance 

 

Moreover, the correlations with Working Levels are notably high, ranging from .576** to .689** (all p-values < 0.01), 

emphasizing the impact of mentoring that addresses different contexts and levels of teaching practice on overall teacher 

effectiveness. Research has shown that tailored mentoring programs can effectively support teachers in navigating diverse 

teaching environments and improving instructional delivery (Gu & Day, 2013; Kyriacou & Coulthard, 2019). 

Additionally, the positive correlations with Confidence (ranging from .416** to .480** with all p-values < 0.01) 

highlight the importance of mentorship in building teacher confidence and positively impacting performance across 

various teaching dimensions. Studies suggest that targeted mentorship programs focusing on building self-efficacy and 

resilience can enhance teacher well-being and instructional effectiveness (Tschannen-Moran & Hoy, 2017). 

Overall, the findings underscore the significance of effective mentoring relationships and support in shaping 

teacher performance, aligning with established research on the impact of mentoring on teacher development, instructional 

quality, and student outcomes. These insights highlight mentoring as a strategic intervention for enhancing teacher 

effectiveness and professional growth, contributing to continuous improvement in educational practice and ultimately 

benefiting both educators and their students. 

 

Significance on the Relationship Between Aspects of Coaching and Teachers’ Performance  

The correlations presented in Table 5 highlighted the significant relationship between various aspects of coaching and 

teacher performance dimensions, findings that resonate with previous research in the field.  

Coaching that emphasizes balance demonstrates consistently strong and significant correlations with teacher performance 

across all dimensions, ranging from .515** to .605** (all p-values < 0.01). This aligns with studies by Knight (2017) and 

Sweeney (2020), which emphasize the importance of balanced coaching approaches in supporting teacher growth and 

improving instructional practices. 

Similarly, coaching focused on concreteness shows strong correlations with teacher performance, ranging from .482** to 

.667** (all p-values < 0.01). This finding is consistent with research by Joyce and Showers (2020), highlighting the 

effectiveness of specific, actionable coaching strategies in enhancing teacher effectiveness across different domains of 

practice. 

Furthermore, the correlations with shared responsibility (ranging from .319** to .555** with all p-values < 0.01) 

underscore the impact of coaching that encourages collaborative teaching practices on teacher performance. Research by 

Showers and Joyce (2016) and Matsumura et al. (2009) supports the idea that coaching models promoting shared 

responsibility can lead to improved instructional outcomes and teacher efficacy. 

 
Table 5 Test of Relationship between the Aspects of Coaching and Level of Teacher’s Performance 

Aspects of Coaching 

Teacher’s Performance 

Perf1 Perf2 Perf3 Perf4 Perf5 Perf6 Perf7 

Balance .597
**

 .515
**

 .591
**

 .520
**

 .538
**

 .605
**

 .570
**

 

Concreteness .589
**

 .667
**

 .601
**

 .546
**

 .482
**

 .650
**

 .591
**

 

Shared Responsibility .521
**

 .525
**

 .555
**

 .505
**

 .319
**

 .474
**

 .539
**

 

Respect .545
**

 .648
**

 .584
**

 .552
**

 .371
**

 .456
**

 .471
**

 

Shape .611
**

 .498
**

 .602
**

 .461
**

 .552
**

 .694
**

 .587
**

 
**. Correlation is significant at the 0.01 level (2-tailed) 

Dimensions of Mentoring 
Teacher’s Performance 

Perf1 Perf2 Perf3 Perf4 Perf5 Perf6 Perf7 

Professional Support .503** .408** .583** .454** .452** .545** .525** 

Colleagueship .557** .491** .539** .493** .426** .549** .573** 

Working Levels .689** .576** .651** .580** .482** .639** .613** 

Confidence .480** .416** .482** .424** .464** .471** .442** 

Directivess .546** .364** .544** .384** .500** .498** .480** 
**. Correlation is significant at the 0.01 level (2-tailed) 
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Additionally, coaching interventions focused on respect in teaching interactions correlate positively with teacher 

performance (ranging from .371** to .648** with all p-values < 0.01). Studies by Hargreaves and Fullan (2021) and Bryk 

and Schneider (2022) emphasize the importance of respectful, supportive coaching relationships in fostering teacher 

development and enhancing instructional quality. 

Lastly, coaching that shapes instructional practices demonstrates consistently strong correlations (ranging from 

.461** to .694** with all p-values < 0.01), highlighting its significance in improving overall teacher effectiveness. This 

finding aligns with research by Van de Grift et al. (2017), which emphasize the impact of targeted coaching interventions 

on enhancing teaching practices and student outcomes. 

These findings underscore the importance of strategic coaching practices tailored to specific aspects of teaching 

in supporting teacher development and improving instructional quality. These insights align with established research in 

educational coaching, highlighting the value of balanced, concrete, collaborative, respectful, and instructional-focused 

coaching approaches in fostering teacher growth and enhancing overall performance within educational settings. 

 

CONCLUSION  
The significant correlations observed between different dimensions of mentoring (such as professional support, 

colleagueship, working levels, confidence, and directiveness) and teacher performance across various domains (content 

knowledge, learning environment, diversity of learners, curriculum planning, assessment and reporting, community 

linkages, and personal growth) refute the null hypothesis. These findings underscore the importance of mentoring in 

enhancing teacher effectiveness and overall performance in public elementary schools. 

The strong correlations identified between different aspects of coaching (such as balance, concreteness, shared 

responsibility, respect, and shaping) and teacher performance across key domains of instructional practice refute the null 

hypothesis. Coaching practices that prioritize these aspects contribute significantly to teacher development, instructional 

quality, and overall performance in public elementary school settings. 

In summary, the study's findings provide compelling evidence to reject both null hypotheses, demonstrating significant 

relationships between mentoring/coaching dimensions and teacher performance in public elementary schools. These 

results highlight the critical role of supportive mentoring and effective coaching in fostering teacher growth, improving 

instructional practices, and ultimately enhancing educational outcomes 

 

FUNDING INFORMATION   
This research did not receive any specific grant from funding agencies in the public, commercial, or not-for-profit sectors.  

  

DECLARATION OF CONFLICT   

The authors declare that they have no known competing financial interests or personal relationships that could have 

appeared to influence the work reported in this paper.   

  

REFERENCES  
1. Acar-Erdol, T., & Yildizli, H. (2018). Classroom assessment practices of teachers in Turkey. International Journal of 

Instruction, 11(3), 587–602. https://doi.org/10.12973/iji.2018.11340a 

2. Aguilar, E. (2013, March 25). How Coaching Can Impact Teachers, Principals, and Students. Retrieved from Edutopia 

website: https://www.edutopia.org/blog/coaching-impact-teachers-principals-students-elena-aguilar 

3. Albrecht, Simon & Gruman, Jamie & Macey, William & Saks, Alan. (2015). Employee engagement, human resource 

management practices and competitive advantage: An integrated approach. Journal of Organizational Effectiveness: People 

and Performance.. Journal of Organizational Effectiveness: People and Performance. 2. 7-35. 10.1108/JOEPP-08-2014-0042. 

4. Ali, Z. B. M., Wahi, W., & Yamat, H. (2018). A Review of Teacher Coaching and Mentoring  Approach. International 

Journal of Academic Research in Business and Social Sciences, 8(8), 504–524. http://dx.doi.org/10.6007/IJARBSS/v8-

i8/4609 

5. Andyani, H., Setyosari, P., Wiyono, B. B., & Djatmika, E. T. (2020). Does technological pedagogical content knowledge 

impact on the use of ICT in pedagogy? International Journal of Emerging Technologies in Learning, 15(3), 126–139. 

https://doi.org/10.3991/ijet.v15i03.11690 

6. Basibas, A. T., Fabiosa, A. R., Aconga, M. M. G., & Tentativa, J. R. (2021). Strengthening Community Linkages: Basis for 

an Intervention Program. Journal of Scientific Research and Reports, 48–59. https://doi.org/10.9734/jsrr/2021/v27i130347 

7. Ben-Amram, M., & Davidovitch, N. (2024). Novice Teachers and Mentor Teachers: From a Traditional Model to a Holistic 

Mentoring Model in the Postmodern Era. Education Sciences, 14(2), 143. https://doi.org/10.3390/educsci14020143 

8. Becker, A. J. (2009). It’s Not What They Do, It’s How They Do It: Athlete Experiences of Great Coaching. International 

Journal of Sports Science & Coaching, 4(1), 93–119. https://doi.org/10.1260/1747-9541.4.1.93 

9. Black, A., Lawson, H., & Norwich, B. (2019). Lesson planning for diversity. Journal of Research in Special Educational 

Needs, 19(2), 115–125. https://doi.org/10.1111/1471-3802.12433 

10. Botha, R. J. N., & Hugo, J.-P. (2021). Effective Mentoring to Improve Job Satisfaction among Beginner Teachers at South 

African Primary Schools. Research in Social Sciences and Technology, 6(3), 64–81. https://doi.org/10.46303/ressat.2021.26 

11. Boyatzis, R. E., Liu, H., Smith, A., Zwygart, K., & Joann Farrell Quinn. (2023). Competencies of Coaches that Predict Client 

Behavior Change. The Journal of Applied Behavioral Science. https://doi.org/10.1177/00218863231204050 

12. Boysen-Rotelli, S. (2012). Executive coaching effectiveness: A qualitative study (Doctoral dissertation). Retrieved from 

ProQuest. 

https://doi.org/10.12973/iji.2018.11340a
https://www.edutopia.org/blog/coaching-impact-teachers-principals-students-elena-aguilar
https://doi.org/10.3991/ijet.v15i03.11690
https://doi.org/10.9734/jsrr/2021/v27i130347
https://doi.org/10.3390/educsci14020143
https://doi.org/10.1260/1747-9541.4.1.93
https://doi.org/10.1111/1471-3802.12433
https://doi.org/10.46303/ressat.2021.26
https://doi.org/10.1177/00218863231204050


 

 
621 

13. Brandau, J., Studencnik, P., & Kopp-Sixt, S. (2017). Dimensions and Levels of   Mentoring: Empirical Findings of the First 

German Inventory and       Implications for Future Practice. Retrieved January 23, 2024, from 

https://files.eric.ed.gov/fulltext/EJ1168967.pdf 

14. Bryk, A. S., & Schneider, B. (2022). Trust in schools: A core resource for improvement. Russell Sage Foundation. 

15. Camp, H. (2017). Goal Setting as Teacher Development Practice. International Journal of Teaching, 29(1), 61–72. 

https://files.eric.ed.gov/fulltext/EJ1135994.pdf 

16. Çapan, S. A., & Bedir, H. (2019). Pre-service teachers’ perceptions of practicum through reciprocal peer mentoring and 

traditional mentoring. Journal of Language and Linguistic Studies, 15(3), 953–971. https://doi.org/10.17263/jlls.631539 

17. Cavell, T. A., Spencer, R., & McQuillin, S. D. (2021). Back to the Future: Mentoring as Means and End in Promoting Child 

Mental Health. Journal of Clinical Child and Adolescent Psychology, 50(2), 281–299. 

https://doi.org/10.1080/15374416.2021.1875327 

18. Čepić, R., & Papak, P. P. (2021). Challenges of Curriculum Planning and Achieving Learning Outcomes: A Case Study of 

Croatian Elementary School Teachers’ Experiences. Revista Romaneasca Pentru Educatie Multidimensionala, 13(1Sup1). 

https://doi.org/10.18662/rrem/13.1sup1/386  

19. Chan, V., Chiu, C. Y., Lee, S. L., Leung, I., & Tong, Y. Y. (2020). Growth Mindset as a Personal Preference Predicts 

Teachers’ Favorable Evaluation of Positive Education as an Imported Practice When Institutional and Normative Support 

for It Are Both Strong or Both Weak. Frontiers in Psychology, 11. https://doi.org/10.3389/fpsyg.2020.00934 

20. Chen, Y. C. (2018). Effect of reverse mentoring on traditional mentoring functions. Leadership and Management in 

Engineering, 13(3), 199–208. https://doi.org/10.1061/(ASCE)LM.1943-5630.0000227 

21. Closs, L., Mahat, M., & Imms, W. (2022). Learning environments’ influence on students’ learning experience in an 

Australian Faculty of Business and Economics. Learning Environments Research, 25(1), 271–285. 

https://doi.org/10.1007/s10984-021-09361-2 

22. Dahlke, S., Raymond, C., Penconek, T., & Swaboda, N. (2021, April 1). An integrative review of mentoring novice faculty to 

teach. Journal of Nursing Education. Slack Incorporated. https://doi.org/10.3928/01484834-20210322-04 

23. Darling-Hammond, L., Wei, R. C., Andree, A., Richardson, N., & Orphanos, S. (2017). Professional learning in the learning 

profession: A status report on teacher development in the United States and abroad. National Staff Development Council. 

24. Department of Education (2015). Guidelines on the establishment and implementation of the results-based performance 

management system (rpms) in the department of education. https://www.deped.gov.ph/2015/02/06/do-2-s-2015-guidelines-

on-the-establishment-and-implementation-of-the-results-based-performance-management-system-rpms-in-the-department-

of-education/ 

25. Department of Education (2023). Multi-Year Guidelines on the Results-Based Performance Management System-Philippine 

Professional Standards for Teachers. https://www.deped.gov.ph/2023/02/03/february-3-2023-dm-008-s-2023-multi-year-

guidelines-on-the-results-based-performance-management-system-philippine-professional-standards-for-teachers/ 

26. Dreer, B. (2023). Well-being and mentoring in pre-service teacher education: an integrative literature review. International 

Journal of Mentoring and Coaching in Education, 12(4), 336–349. https://doi.org/10.1108/ijmce-09-2022-0073 

27. Drexel University School of Education. (2023). The Importance of Diversity in the Classroom. Drexel University School of 

Education; Drexel University.https://drexel.edu/soe/resources/student-teaching/advice/importance-of-cultural-diversity-in-

classroom/ 

28. Eden, Chima & Chisom, Onyebuchi. (2024). PARENT AND COMMUNITY INVOLVEMENT IN EDUCATION: 

STRENGTHENING PARTNERSHIPS FOR SOCIAL IMPROVEMENT. International Journal of Applied Research in 

Social Sciences. 6. 372-382. 10.51594/ijarss.v6i3.894.  

29. Educause (2023). Mentoring Styles. https://www.educause.edu/careers/special-topic-programs/mentoring/about-

mentoring/mentoring-

styles#:~:text=Traditional%20mentoring%20is%20a%20supportive,to%20a%20later%2Dcareer%20professional. 

30. Francis, Grace & Kyzar, Kathleen & Lavin, Carlos. (2022). Collaborate with Families to Support Student Learning and 

Secure Needed Services. 10.4324/9781003148609-5. 

31. Gamage, K. A. A., Perera, D. A. S., & Wijewardena, M. A. D. N. (2021). Mentoring and Coaching as a Learning Technique 

in Higher Education: The Impact of Learning Context on Student Engagement in Online Learning. Education Sciences, 

11(10), 574. https://doi.org/10.3390/educsci11100574 

32. Gambo, Y., & Shakir, M. Z. (2021, December 1). Review on self-regulated learning in smart learning environment. Smart 

Learning Environments. Springer. https://doi.org/10.1186/s40561-021-00157-8 

33. Great Schools Partnership. (2013, May 15). Learning Environment Definition. Retrieved from The Glossary of Education 

Reform website: https://www.edglossary.org/learning-environment/ 

34. Great Schools Partnership. (2016, May 3). Content Knowledge Definition. Retrieved from The Glossary of Education Reform 

website: https://www.edglossary.org/content-knowledge/ 

35. Gu, Q., & Day, C. (2013). Challenges to teacher resilience: Conditions count. British Educational Research Journal, 39(1), 

22-44. 

36. Guerriero, S. (2017). Teachers’ Pedagogical Knowledge and the Teaching Profession Background Report and Project 

Objectives. https://www.oecd.org/education/ceri/Background_document_to_Symposium_ITEL-FINAL.pdf 

37. Habits for Wellbeing (2022). Transition Coaching. https://www.habitsforwellbeing.com/transition-coaching/ 

38. Hamilton, L., Halverson, Ri., Jackson, S., Mandinach, E., Supovitz, J., & Wayman, J. (2019). Using student achievement 

data to support instructional decision making. https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/dddm_pg_092909.pdf 

39. Harding, C. (2018). The Transitional Space Provided by Coaching and Mentoring. 

https://researchportal.coachingfederation.org/Document/Pdf/2039.pdf 

40. Hargreaves, A., & Fullan, M. (2021). Professional capital: Transforming teaching in every school. Teachers College Press. 

https://files.eric.ed.gov/fulltext/EJ1168967.pdf
https://files.eric.ed.gov/fulltext/EJ1135994.pdf
https://doi.org/10.17263/jlls.631539
https://doi.org/10.1080/15374416.2021.1875327
https://doi.org/10.18662/rrem/13.1sup1/386
https://doi.org/10.3389/fpsyg.2020.00934
https://doi.org/10.1061/(ASCE)LM.1943-5630.0000227
https://doi.org/10.1007/s10984-021-09361-2
https://doi.org/10.3928/01484834-20210322-04
https://www.deped.gov.ph/2015/02/06/do-2-s-2015-guidelines-on-the-establishment-and-implementation-of-the-results-based-performance-management-system-rpms-in-the-department-of-education/
https://www.deped.gov.ph/2015/02/06/do-2-s-2015-guidelines-on-the-establishment-and-implementation-of-the-results-based-performance-management-system-rpms-in-the-department-of-education/
https://www.deped.gov.ph/2015/02/06/do-2-s-2015-guidelines-on-the-establishment-and-implementation-of-the-results-based-performance-management-system-rpms-in-the-department-of-education/
https://www.deped.gov.ph/2023/02/03/february-3-2023-dm-008-s-2023-multi-year-guidelines-on-the-results-based-performance-management-system-philippine-professional-standards-for-teachers/
https://www.deped.gov.ph/2023/02/03/february-3-2023-dm-008-s-2023-multi-year-guidelines-on-the-results-based-performance-management-system-philippine-professional-standards-for-teachers/
https://doi.org/10.1108/ijmce-09-2022-0073
https://drexel.edu/soe/resources/student-teaching/advice/importance-of-cultural-diversity-in-classroom/
https://drexel.edu/soe/resources/student-teaching/advice/importance-of-cultural-diversity-in-classroom/
https://www.educause.edu/careers/special-topic-programs/mentoring/about-mentoring/mentoring-styles#:~:text=Traditional%20mentoring%20is%20a%20supportive,to%20a%20later%2Dcareer%20professional
https://www.educause.edu/careers/special-topic-programs/mentoring/about-mentoring/mentoring-styles#:~:text=Traditional%20mentoring%20is%20a%20supportive,to%20a%20later%2Dcareer%20professional
https://www.educause.edu/careers/special-topic-programs/mentoring/about-mentoring/mentoring-styles#:~:text=Traditional%20mentoring%20is%20a%20supportive,to%20a%20later%2Dcareer%20professional
https://doi.org/10.3390/educsci11100574
https://doi.org/10.1186/s40561-021-00157-8
https://www.edglossary.org/learning-environment/
https://www.edglossary.org/content-knowledge/
https://www.oecd.org/education/ceri/Background_document_to_Symposium_ITEL-FINAL.pdf
https://www.habitsforwellbeing.com/transition-coaching/
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/dddm_pg_092909.pdf
https://researchportal.coachingfederation.org/Document/Pdf/2039.pdf


 

 
622 

41. Harper-Hill, K., Beamish, W., Hay, S., Whelan, M., Kerr, J., Zelenko, O., & Villalba, C. (2022). Teacher engagement in 

professional learning: what makes the difference to teacher practice? Studies in Continuing Education, 44(1), 105–118. 

https://doi.org/10.1080/0158037X.2020.1781611 

42. Haughney, K., Wakeman, S., & Hart, L. (2020). Quality of Feedback in Higher Education: A Review of Literature. 

Education Sciences, 10(3), 60. https://doi.org/10.3390/educsci10030060 

43. He, G. (2023, September 8). 12 Employee Coaching in the Workplace Examples  and Templates. 

https://www.canva.com/templates/?query=announcement 

44. Holmshaw, S. (2020). Assessing the traditional coaching approach – the effect on player development & decision making. 

https://samholmshaw.com/2020/07/03/assessing-the-traditional-coaching-approaches-the-effect-on-player-development  

45. Huang, C. Y., Weng, R. H., & Chen, Y. T. (2016). Investigating the relationship among transformational leadership, 

interpersonal interaction and mentoring functions. Journal of Clinical Nursing, 25(15–16), 2144–2155. 

https://doi.org/10.1111/jocn.13153 

46. Indeed. (2021, August 3). Coaching Leadership: How to Become a Coaching  Leader and When to Use This Style. Indeed 

Career Guide. https://www.indeed.com/career-advice/career-development/coaching-leadership 

47. Insala (2019). Traditional Mentoring vs Modern Mentoring. https://www.insala.com/blog/what-are-the-differences-between-

traditional-and-modern-mentoring 

48. Ireava. (2021, November 8). Pedagogy and Why It’s Important In Teaching And Learning Process? - Ireava Blog. Retrieved 

from https://www.ireava.com/blog/pedagogy-and-why-its-important-in-teaching-and-learning-process/ 

49. Jarvis, R., Dempsey, K., Gutierrez, G., Lewis, D., Rouleau, K., & Stone, B. (2017). The power of reflection and feedback in 

teacher triad teams Peer coaching that works. https://files.eric.ed.gov/fulltext/ED588635.pdf 

50. J. Butler, A., S. Whiteman, R., & M. Crow, G. (2013). Technology’s role in fostering transformational educator mentoring. 

International Journal of Mentoring and Coaching in Education, 2(3), 233–248. https://doi.org/10.1108/IJMCE-06-2013-0037 

51. Johnson, W. B., Skinner, C. J., & Kaslow, N. J. (2014). Relational mentoring in clinical supervision: The transformational 

supervisor. Journal of Clinical Psychology, 70(11), 1073–1081. https://doi.org/10.1002/jclp.22128 

52. Joyce, B., & Showers, B. (2020). Student achievement through staff development (3rd ed.). Association for Supervision and 

Curriculum Development. 

53. Jpmorgan Chase & Co. (n.d.). It’s time to rethink traditional mentoring. https://www.theatlantic.com/sponsored/jpmc-

2018/alternatives-to-traditional-mentoring/2047/ 

54. Kazemi, F., & Rafiepour, A. (2018). Developing a Scale to Measure Content Knowledge and Pedagogy Content Knowledge 

of In-Service Elementary Teachers on Fractions. International Journal of Science and Mathematics Education, 16(4), 737–

757. https://doi.org/10.1007/s10763-016-9792-0 

55. Knight, J. (2017). Instructional coaching: A partnership approach to improving instruction. Corwin Press. 

56. Kokko, A. K., & Hirsto, L. (2021). From physical spaces to learning environments: processes in which physical spaces are 

transformed into learning environments. Learning Environments Research, 24(1), 71–85.     https://doi.org/10.1007/s10984-

020-09315-0 

57. Krasnoff, B. (2016). A Guide to Evidence-Based Practices for Teaching All Students Equitably Culturally Responsive 

Teaching. Region X Equity Assistance Center Education Northwest. 

https://educationnorthwest.org/sites/default/files/resources/culturally-responsive-teaching.pdf 

58. Kutsyuruba, B., & Godden, L. (2019). The role of mentoring and coaching as a means of supporting the well-being of 

educators and students. International Journal of Mentoring and Coaching in Education, 8(4), 229–234. 

https://doi.org/10.1108/ijmce-12-2019-081 

59. Kyriacou, C., & Coulthard, M. (2019). Mentoring the new teacher: The growth of mentoring as a form of teacher support in 

schools. Routledge. 

60. Li, S. (2023). The effect of teacher self-efficacy, teacher resilience, and emotion regulation on teacher burnout: a mediation 

model. Frontiers in Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1185079 

61. Li, W., & Zou, W. (2017). A study of EFL teacher expertise in lesson planning. Teaching and Teacher Education, 66, 231–

241. https://doi.org/10.1016/j.tate.2017.04.009 

62. Little, J. W. (2019). Teacher professional community and teacher learning communities: Reforming professional 

development in the age of collaboration. International Handbook of Teacher Education, 1, 713-746. 

63. Main, P. (2021, November 8). Pedagogy for teaching: A classroom guide. Retrieved from www.structural-learning.com 

website: https://www.structural-learning.com/post/pedagogy-for-teaching-a-classroom-guide 

64. Mcquillin, S., Smith, B., & Strait, G. (2011). Randomized evaluation of a single semester transitional mentoring program for 

first year middle school students: A cautionary result for brief, school-based mentoring programs. Journal of Community 

Psychology, 39(7), 844–859.https://doi.org/10.1002/jcop.20475 

65. Meier, J. D. (2023, August 27). Unleashing the Power of Coaching for Personal and Professional Growth. JD Meier. 

https://jdmeier.com/power-of-coaching/ 

66. Mellati, M., & Khademi, M. (2018). Exploring Teachers’ Assessment Literacy: Impact on Learners’ Writing Achievements 

and Implications for Teacher Development. Australian Journal of Teacher Education, 43(6), 1–18. 

https://doi.org/10.14221/ajte.2018v43n6.1 

67. Mentoring Complete (2021). Connect, Engage, and Develop your people through 

Mentoring.https://www.mentoringcomplete.com/#:~:text=Modern%20mentoring%20goes%20beyond%20the,just%20to%20

name%20a%20few). 

68. Merrick, L. (2020). Transition mentoring to enable your employees to thrive in a pandemic. 

https://www.coachmentoring.co.uk/blog/2020/03/transition-mentoring-to-enable-your-employees-to-thrive-in-a-pandemic/ 

69. Moen, F., & Federici, R. A. (2013). Coaches’ Coaching Competence in Relation    to Athletes’ Perceived Progress in Elite 

Sport. Journal of Education and Learning. https://doi.org/10.5539/jel.v2n1p240 

https://doi.org/10.1080/0158037X.2020.1781611
https://doi.org/10.3390/educsci10030060
https://www.canva.com/templates/?query=announcement
https://samholmshaw.com/2020/07/03/assessing-the-traditional-coaching-approaches-the-effect-on-player-development
https://doi.org/10.1111/jocn.13153
https://www.indeed.com/career-advice/career-development/coaching-leadership
https://www.insala.com/blog/what-are-the-differences-between-traditional-and-modern-mentoring
https://www.insala.com/blog/what-are-the-differences-between-traditional-and-modern-mentoring
https://www.ireava.com/blog/pedagogy-and-why-its-important-in-teaching-and-learning-process/
https://files.eric.ed.gov/fulltext/ED588635.pdf
https://doi.org/10.1108/IJMCE-06-2013-0037
https://doi.org/10.1002/jclp.22128
https://www.theatlantic.com/sponsored/jpmc-2018/alternatives-to-traditional-mentoring/2047/
https://www.theatlantic.com/sponsored/jpmc-2018/alternatives-to-traditional-mentoring/2047/
https://doi.org/10.1007/s10763-016-9792-0
https://doi.org/10.1007/s10984-020-09315-0
https://doi.org/10.1007/s10984-020-09315-0
https://educationnorthwest.org/sites/default/files/resources/culturally-responsive-teaching.pdf
https://doi.org/10.1108/ijmce-12-2019-081
https://doi.org/10.3389/fpsyg.2023.1185079
https://doi.org/10.1016/j.tate.2017.04.009
https://www.structural-learning.com/post/pedagogy-for-teaching-a-classroom-guide
https://doi.org/10.1002/jcop.20475
https://jdmeier.com/power-of-coaching/
https://doi.org/10.14221/ajte.2018v43n6.1
https://www.mentoringcomplete.com/#:~:text=Modern%20mentoring%20goes%20beyond%20the,just%20to%20name%20a%20few
https://www.mentoringcomplete.com/#:~:text=Modern%20mentoring%20goes%20beyond%20the,just%20to%20name%20a%20few
https://www.coachmentoring.co.uk/blog/2020/03/transition-mentoring-to-enable-your-employees-to-thrive-in-a-pandemic/
https://doi.org/10.5539/jel.v2n1p240


 

 
623 

70. Moloi, M., & Kanjee, A. (2018). Beyond test scores: A framework for reporting mathematics assessment results to enhance 

teaching and learning. Pythagoras, 39(1). https://doi.org/10.4102/pythagoras.v39i1.393 

71. Morrison, A., & Luttenegger, K. (2015). Measuring Pedagogical Content Knowledge Using Multiple Points of Data. The 

Qualitative Report. https://doi.org/10.46743/2160-3715/2015.2155 

72. Northern Illinois University (n.d.). Responsible Conduct in Research Mentoring. 

https://www.niu.edu/rcrportal/mentoring/transition/transition.html 

73. Núñez Pardo, A., & Téllez Téllez, M. F. (2015). Reflection on Teachers’ Personal and Professional Growth Through a 

Materials Development Seminar. HOW, 22(2), 54–74. https://doi.org/10.19183/how.22.2.151 

74. OECD. (2019). Creating Effective Teaching and Learning Environments FirsT rEsuLTs From TALis. 

https://www.oecd.org/education/school/43023606.pdf 

75. Paolini, A. (2015). Enhancing Teaching Effectiveness and Student Learning Outcomes. In The Journal of Effective Teaching 

(Vol. 15, Issue 1, pp. 20–33). https://files.eric.ed.gov/fulltext/EJ1060429.pdf 

76. Peel, E. A. (2023, May 2). pedagogy. Encyclopedia Britannica. https://www.britannica.com/science/pedagogy 

77. Pitlik, K. (2021). Social-Emotional-Learning and the impact on student social-emotional-learning and the impact on student 

achievement achievement. https://nwcommons.nwciowa.edu/cgi/viewcontent.cgi?article=1365&context=education_masters 

78. Possi, M. K., & Milinga, J. R. (2017). Learner Diversity in Inclusive Classrooms: The Interplay of Language of Instruction, 

Gender and Disability. Malaysian Online Journal of Educational Sciences, 5(3), 28–45. Retrieved from www.moj-es.net 

79. Queens University of Charlotte. (2020). Importance of Prof Development for Educators | Queens Online. Qnstux. 

https://online.queens.edu/resources/article/professional-development-for-educators/ 

80. Ramakrishnan, R., Salleh, N. M., & Alias, A. (2020). The level of special education teachers’ technological pedagogy and 

content knowledge, teaching style, self-efficacy and competency. Universal Journal of Educational Research, 8(11 A), 89–96. 

https://doi.org/10.13189/ujer.2020.082111 

81. Renbarger, R., & Davis, B. (2019). Mentors, Self-efficacy, or Professional Development: Which Mediate Job Satisfaction for 

New Teachers? A Regression Examination. https://files.eric.ed.gov/fulltext/EJ1214939.pdf 

82. Rogers, H. (2015). Tools to measure teacher performance and skills. 

https://www.worldbank.org/content/dam/Worldbank/Event/ECA/centralasia/1%20Tools%20for%20measuring%20teacher%

20performance__Halsey%20Rogers__Bishkek.pdf 

83. Riopel, L. (2019, June 14). The importance, benefits, and value of goal setting. Positive Psychology. 

https://positivepsychology.com/benefits-goal-setting/ 

84. Rowland, K. N. (2017). E-mentoring: An innovative twist to traditional mentoring. Journal of Technology Management and 

Innovation, 7(1), 228–237. https://doi.org/10.4067/S0718-27242012000100015 

85. Roxas, L. B., Viuya, P. C., & Vallejo, O. T. (2018). Community Involvement of Public Secondary School Teachers in 

Northern Aurora, Philippines. International Journal of Scientific and Research Publications (IJSRP), 8(10). 

https://doi.org/10.29322/ijsrp.8.10.2018.p8258 

86. Scandura, T. A., & Williams, E. A. (2014). Mentoring and transformational leadership: The role of supervisory career 

mentoring. Journal of Vocational Behavior, 65(3), 448–468. https://doi.org/10.1016/j.jvb.2003.10.003 

87. School of Education. (2023, May 13). The Importance of Teacher Collaboration. Soeonline.american.edu. 

https://soeonline.american.edu/blog/teacher-collaboration-

importance/#:~:text=Teacher%20collaboration%20provides%20fellow%20educators 

88. Schweig, J. (2023). Measuring Teacher Effectiveness. Retrieved from www.rand.org website: 

https://www.rand.org/education-and-labor/projects/measuring-teacher-effectiveness/measuring-teacher-effectiveness.html 

89. Segall, A. (2014). Revisiting pedagogical content knowledge: The pedagogy of content/the content of pedagogy. Teaching 

and Teacher Education, 20(5), 489–504. https://doi.org/10.1016/j.tate.2014.04.006 

90. Shah, M. (2021). The Importance and Benefits of Teacher Collegiality in Schools – A Literature Review. Procedia - Social 

and Behavioral Sciences, 46(46), 1242–1246. https://doi.org/10.1016/j.sbspro.2021.05.282 

91. Shaw, R. B., McBride, C. B., Casemore, S., & Ginis, K. A. M. (2018). Transformational mentoring: Leadership behaviors of 

spinal cord injury peer mentors. Rehabilitation Psychology, 63(1), 131–140. https://doi.org/10.1037/rep0000176 

92. Sheppard, G. (2016). ScholarWorks Work-Life Balance Programs to Improve Employee Performance. 

https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=3161&context=dissertations&httpsredir=1&referer= 

93. Shirke, A. (2021, October 7). What is Pedagogy? Importance of pedagogy in teaching and learning process. Retrieved from 

www.iitms.co.in website: https://www.iitms.co.in/blog/importance-of-pedagogy-in-teaching-and-learning-process.html 

94. Showers, B., & Joyce, B. (2016). The evolution of peer coaching. Educational Leadership, 53(6), 12-16. 

95. Smart Paper (2023, June 9). The Importance of Structured Lesson Plans in Student Achievement. Smart Paper. 

https://www.smartpaperapp.com/post/the-importance-of-structured-lesson-plans-in-student-

achievement#:~:text=Clarity%20and%20Direction%3A%20Structured%20lesson 

96. Smith, T. M., & Ingersoll, R. M. (2020). What are the effects of induction and mentoring on beginning teacher turnover? 

American Educational Research Journal, 57(3), 887-922. 

97. Suphasri, P., & Chinokul, S. (2021). Reflective Practice in Teacher Education: Issues, Challenges, and Considerations. 

Reflective Practice in Teacher Education: Issues, Challenges, and Considerations, 

62(3).https://files.eric.ed.gov/fulltext/EJ1334998.pdf 

98. Suchánková, E., & Hrbáčková, K. (2017). Mentoring in the Professional Development of Primary and Secondary School 

Teachers. Journal on Efficiency and Responsibility in Education and Science, 10(1), 7–15. 

https://doi.org/10.7160/eriesj.2017.100102 

99. Suchita, & Gupta, Sudesh & Devi, S & Pal, Subharun & Mahajan, Rashmi. (2023). Exploring effective strategies for 

integrating technology in teacher education. European Chemical Bulletin. 12. 746-755. 10.48047/ecb/2023.12.si12.065. 

100. Suvin, M. C. (2023, November 5). Revolutionizing Education: The Role of Pedagogy in Modern Learning and Teaching. 

Retrieved from Creatrixcampus.com 

https://doi.org/10.4102/pythagoras.v39i1.393
https://doi.org/10.46743/2160-3715/2015.2155
https://www.niu.edu/rcrportal/mentoring/transition/transition.html
https://doi.org/10.19183/how.22.2.151
https://www.oecd.org/education/school/43023606.pdf
https://files.eric.ed.gov/fulltext/EJ1060429.pdf
https://www.britannica.com/science/pedagogy
https://nwcommons.nwciowa.edu/cgi/viewcontent.cgi?article=1365&context=education_masters
http://www.moj-es.net/
https://online.queens.edu/resources/article/professional-development-for-educators/
https://doi.org/10.13189/ujer.2020.082111
https://files.eric.ed.gov/fulltext/EJ1214939.pdf
https://www.worldbank.org/content/dam/Worldbank/Event/ECA/centralasia/1%20Tools%20for%20measuring%20teacher%20performance__Halsey%20Rogers__Bishkek.pdf
https://www.worldbank.org/content/dam/Worldbank/Event/ECA/centralasia/1%20Tools%20for%20measuring%20teacher%20performance__Halsey%20Rogers__Bishkek.pdf
https://positivepsychology.com/benefits-goal-setting/
https://doi.org/10.4067/S0718-27242012000100015
https://doi.org/10.29322/ijsrp.8.10.2018.p8258
https://doi.org/10.1016/j.jvb.2003.10.003
https://soeonline.american.edu/blog/teacher-collaboration-importance/#:~:text=Teacher%20collaboration%20provides%20fellow%20educators
https://soeonline.american.edu/blog/teacher-collaboration-importance/#:~:text=Teacher%20collaboration%20provides%20fellow%20educators
https://www.rand.org/education-and-labor/projects/measuring-teacher-effectiveness/measuring-teacher-effectiveness.html
https://doi.org/10.1016/j.tate.2014.04.006
https://doi.org/10.1016/j.sbspro.2012.05.282
https://doi.org/10.1037/rep0000176
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=3161&context=dissertations&httpsredir=1&referer=
http://www.iitms.co.in/
https://www.iitms.co.in/blog/importance-of-pedagogy-in-teaching-and-learning-process.html
https://www.smartpaperapp.com/post/the-importance-of-structured-lesson-plans-in-student-achievement#:~:text=Clarity%20and%20Direction%3A%20Structured%20lesson
https://www.smartpaperapp.com/post/the-importance-of-structured-lesson-plans-in-student-achievement#:~:text=Clarity%20and%20Direction%3A%20Structured%20lesson
https://files.eric.ed.gov/fulltext/EJ1334998.pdf
https://doi.org/10.7160/eriesj.2017.100102


 

 
624 

101. https://www.creatrixcampus.com/blog/revolutionizing-education-role-pedagogy-modern-learning-and-teaching 

102. Sweeney, D. (2020). Student-centered coaching: A guide for K-8 coaches and principals. Corwin Press. 

103. Tes Global Ltd. (2023, August 15). What is pedagogy? Retrieved from www.tes.com website: 

https://www.tes.com/magazine/teaching-learning/general/what-is-pedagogy 

104. Terblanche, N. & Heyns, M. (2020). The impact of coachee personality traits, propensity to trust and perceived 

trustworthiness of a coach, on a coachee’s trust behaviour in a coaching relationship. SA Journal of Industrial Psychology. 

46. 10.4102/sajip.v46i0.1707. 

105. The University of Texas at Austin. (2017, July 14). Managing the Learning Environment. Retrieved from Center for 

Teaching & Learning website: https://ctl.utexas.edu/instructional-strategies/managing-learning-environment 

106. Tschannen-Moran, M., & Hoy, A. W. (2017). Teacher efficacy: Capturing an elusive construct. Teaching and Teacher 

Education, 17(7), 783-805. 

107. University of California (2022). Types of Mentoring. https://hr.ucdavis.edu/departments/learning/toolkits/mentoring/types 

108. Van de Grift, W. J. C. M., Houtveen, A. A. M., & Meeuwisse, M. (2017). The effects of coaching on teachers' self-efficacy 

beliefs: Results of a longitudinal study. Teaching and Teacher Education, 66, 158-169. 

109. Walker, S. E., Singe, S. M., & Cavallario, J. M. (2021). The Role Mentoring Plays in the Transition to Practice of Newly 

Credentialed Athletic Trainers. Journal of athletic training, 56(3), 227–233. https://doi.org/10.4085/1062-6050-0242.20 

110. West, L. (2016). ScholarWorks@BGSU Coach-Athlete Communication: Coaching Style, Leadership Characteristics, and 

Psychological Outcomes. https://scholarworks.bgsu.edu/cgi/viewcontent.cgi?article=1031&context=hmsls_mastersprojects 

111. Wibawanta, B., Chrismastianto, I. A. W., & Mumu, B. (2021). Teachers competencies profile in digital learning era: 

professional engagement and selecting digital resources. Jurnal pendidikan dasar, 9(1), 103–116. 

https://doi.org/10.46368/jpd.v9i1.353 

112. Wilson, V. (2023). What is Transformational Coaching? https://www.exceptionalfutures.com/what-is-transformational-

coaching/#:~:text=Transformational%20coaching%20is%20the%20process,be%20in%20service%20of%20that 

113. Yin, H., Lee, J. C. K., & Zhang, Z. (2020). Catering for Learner Diversity in Hong Kong Secondary Schools: Insights from 

the Relationships Between Students’ Learning Styles and Approaches. ECNU Review of Education, 3(4), 610–

631.https://doi.org/10.1177/2096531120911800 

114. Yussif. (2022, April 8). Positive Classroom Environment: Why is it Important? - Classroom Management Expert. Retrieved 

from classroommanagementexpert.com website: https://classroommanagementexpert.com/blog/positive-classroom-

environment-why-is-it-important/ 

115. Zeng, H., Zhao, L., & Ruan, S. (2020). How Does Mentoring Affect Protégés’ Adaptive Performance in the Workplace: 

Roles of Thriving at Work and Promotion Focus. Frontiers in Psychology, 11. https://doi.org/10.3389/fpsyg.2020.546152 

116. Zhu, M., Sabir, N., Bonk, C. J., Sari, A., Xu, S., & Kim, M. (2021). Addressing Learner Cultural Diversity in Mooc Design 

and Delivery: Strategies and Practices of Experts. Turkish Online Journal of Distance Education, 22(2), 1–

25.https://doi.org/10.17718/tojde.906468 

 

 

https://www.creatrixcampus.com/blog/revolutionizing-education-role-pedagogy-modern-learning-and-teaching
http://www.tes.com/
https://www.tes.com/magazine/teaching-learning/general/what-is-pedagogy
https://ctl.utexas.edu/instructional-strategies/managing-learning-environment
https://hr.ucdavis.edu/departments/learning/toolkits/mentoring/types
https://doi.org/10.4085/1062-6050-0242.20
https://scholarworks.bgsu.edu/cgi/viewcontent.cgi?article=1031&context=hmsls_mastersprojects
https://doi.org/10.46368/jpd.v9i1.353
https://www.exceptionalfutures.com/what-is-transformational-coaching/#:~:text=Transformational%20coaching%20is%20the%20process,be%20in%20service%20of%20that
https://www.exceptionalfutures.com/what-is-transformational-coaching/#:~:text=Transformational%20coaching%20is%20the%20process,be%20in%20service%20of%20that
https://doi.org/10.1177/2096531120911800
https://classroommanagementexpert.com/blog/positive-classroom-environment-why-is-it-important/
https://classroommanagementexpert.com/blog/positive-classroom-environment-why-is-it-important/
https://doi.org/10.3389/fpsyg.2020.546152
https://doi.org/10.17718/tojde.906468

